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PREFACE

IN order to make the present work strictly and consist-
ently elementary, one of the main problems confronting the
author in the course of its preparation has been to know
what not to say, rather than what to say. The author:has
tried, therefore, to guard himself against the temptation
to make this the occasion for a display of grammatical and
philological knowledge.

Sweet says that no method 1s good which is not eclectic.!
And he 1s right, for experience has shown that no method,
however sound in principle, suffices by itself to accomplish
what 1t claims. Bearing this in mind, the author, before
undertaking to write the present Grammar, first devoted
himself to an exhaustive study of language methodology,
with special attention to the methods recognized as the best,
to wit: the phonetic, the direct, the series or Gouin, the
grammar, and' the analytical-inductive methods, the last
one as laid down and practiced by Viétor and other great
reformers.

The Report of the Committee of Twelve, now rather anti-
quated, and the Report of the Committee on Modern For-
eign Languages of the National Education Association (not
yet published), were also studied by the author, and their
recommendations constantly kept in mind.

Once in possession of the necessary information, in the
acquisition of which more than one year was spent, and
equipped with the results of his experiments, the author
undertook to lay out the plans for the book, a task to which

1 Sweet, A Practical Study of Languages, . 3.
vii



PREFACE
another year was devoted. The preparation of the manu-
script proper consumed nearly two more years.

While both in form and in substance, the present Gram-
mar 1s a radical departure from the texts now in use, it does
not put forth new theories or 1deas, but rather applies in a
coordinated and systematic way principles of pedagogy
and language methodology which have stood the acid test
of experiment and time, and proved efficient and successful
in actual practice.

The one great need felt on the Spanish side of modern lan-
guage teaching 1s of a beginners’ grammar that will serve
a double end, a systematic text, namely, that will furnish
the teacher, whatever her equipment, with the material
needed for presentation, and a truly elementary and scientific
book that will lead the pupil, step by step, to the effec-
tive acquisition of the rudiments of the language, and of an
~ active vocabulary, which, even though limited as it must
needs be, may enable him to converse and to read and to’
pursue, with a solid foundation, the more advanced study
of the language. These are the aims to which this book has
been directed.

ELeMENTOS DE EspafoL is an eclectic method. It i1s
a composite of (1) the phonetic, (2) the direct, (3) the old
grammar method, and (4) the series or Gouin method. It
is, however, essentially (5) analytical-inductive. Therefore,
it is, the author hopes, a modern method, a reform-method
grammar which makes free use of Spanish as the means of
instruction.

(1) It is phonetic, because it teaches pronunciation on a
phonetic basis, following closely Viétor’s system, the sim-
plest of all phonetic systems.

(2) It is direct, because it makes Spanish mainly and pro-
gressively the medium of instruction.

(3) It avails itself of the old grammar method, because
it also employs an indirect procedure, such as translation
from Spanish into English, and vice versa, and permits the



PREFACE X

use of English (and uses English) so that the teacher may at
all times be understood by her pupils. |

(4) It 1s psychological because it teaches the verb in series
of correlated meanings; and

(5) It is essentially analytical-inductive because the pupil
is made, from the first lesson, to formulate the rule from the
example. He is not given a ready-made rule followed by
examples for him to mremorize; instead, he 1s taught to dis-
cover the rule for himself. For this purpose, the pivoting
point of every lesson i1s a Spanish connected text, artificially
adapted to the grammar topic of the lesson, and the examples
for the induction of the grammar rules are not taken at
random, but from the very text of the lesson, or previous
‘lessons.

So much as to the method of the book. As to its technique
or devices for instruction, the arrangement and variety of the
exercises are such that just the dnll needed can be instantly
selected, and the drills are varied to keep up the interest.

The work is composed of three parts, as follows:

(1) The Introduction on Spanish pronunciation, giving
for the first time in the history of Spanish teaching the ma-
terial necessary for instruction in pronunciation on a scien-
tific basis, with a minimum use of phonetic transcription.
It follows closely Viétor’s system, whose chart of sounds has
been adapted to Spanish by the author.

(2) The fifty topical lessons, each divided into four sec-

tions all of which center 1n the first, as follows:

I. Texto Espanol. A connected piece of Spanish
prose adapted to the grammar topic. Each
Texto Espafiol is supplied with a special vocab-
ulary of approximately twenty-five words.

II. Conjugacion. The verbs are learned by tenses,
and in correlated series.

III. Gramatica. Paragraphs numbered for tefex-
ence; bold-face descriptive titles. Examyles.
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Inductive statement, guiding the student to
his own formulation of rules.

IV. Ejercicios. 4. Conversacion. Questions and
answers, etc., on the Texto Espanol. B.
Preguntas de gramatica (in English). C.
Analisis. Student points out and explains,
in the Texto Espafiol, the exemplifications of
the grammar topic under study. D. Con-
jugacion. Drill by means of paradigms in
complete sentences. E. Gramatica. Fill-in
exercises, changing numbers, tenses, etc., and
other drill devices. F. Traducciéon al inglés
(of E). G. Traduccion al espafiol. Sentences
and connected passages for translation. H.
Composicion. Free exercises in writing Span-
ish; paraphrases of the Texto Espanol, etc.

(3) The Appendices, consisting of :

1. The Spanish Numerals, with 10 Drills, to be given

~ with the first ten lessons of grammar.

2. The Spanish Verb, with a table of inflections;
conjugation of the regular verbs, the passive
voice, the reflexive verb, and the progressive
tenses; orthographic-changing verbs; irregu-
lar verbs, and a complete list of irregular verbs,
with the model verbs included in the list itself.

3. The Spanish prepositions and their uses, for refer-
ence purposes.

4. A list of Spanish given and pet names; and

5. Easy reading selections (prose and poetry).

The Vocabularies have been made as complete and as
accurate as possible, with an innovation which it is hoped
will prove valuable to the pupil in fixing in his mind the
right meaning of words, and that 1s, that whenever a word
lends itself to ambiguous interpretation or association, the

exact meaning 1s called to the pupil’s attention, as for



PREFACE xi

example: “ actual, present (not actual in the sense of true)”;
“ calidad, quality, kind (not quality in the sense of qualifica-
tion) ”’; * cualidad, quality, qualification (not quality in the
sense of kind)”, etc.

The standard of pronunciation taught in the Introduction
is the Castilian, to which the literary men of all Spanish-
speaking countries look as the norm and model. Fortu-
nately, the difference of opinion existing among teachers of
Spanish as to what pronunciation should be taught is of
no consequence; the vast majority is in favor of Castilian,
and 1t is to be hoped that the time 1s not far off when a unani-
mous agreement shall have been reached whereby Castilian
is to be taught exclusively in all our educational institutions.
In the cases of doubtful questions of pronunciation the author
has resorted to Colton’s authority exclusively, having found
that Araujo and Josselyn are vague, indefinite, and conse-
quently unrelhiable. The works of these three distinguished
authors ! are the only ones thus far published in advanced
Spanish phonetics; but Araujo’s and Josselyn’s must be
discarded, first, because they contradict themselves as to
fundamentals and details, and second, because they present
in fact no phonetic system, but merely scattered contradic-
tory observations and conclusions.

The Spanish texts of the lessons were written first-hand by
the author in his mother tongue. He feels certain therefore
that they are idiomatic and free from the errors characteristic
of certain books; and at the same time, the author has exer-
ased the greatest possible care in selecting only words and
expressions which are used in the everyday conversation of
theeducated classes. Highly literary style has been avoided.
For topics of these texts the author has selected, for the first

! Araujo, Estudios de Fonética Castellana, Toledo and Santiago
de Chile, 1894; Josselyn, Etudes de Phonétique Espagnole, Paris,
1907; Colton, La Phonétique Castillane, Paris, 1909. For an ele-
Mentary treatise of Spanish phonetics, see Moreno-Lacalle, Rle-
Ments of Spanish Pronunciation, New York, 1918.
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lessons, those concerning objects in the classroom, and sub-
jects of daily life; for the later lessons the author has availed
himself of clever Spanish anecdotes rewritten by him so as
to fit them to the grammar point of the respective lessons,
which anecdotes throw new life into the study of the lan-
‘guage; subjects dealing with the realia (history, customs,
industries, and literature) of the Spanish peoples have
also been used for the later lessons.

The statement of the grammar rules is novel in its simplic-
ity and clearness, and at the same time elucidates many
doubtful points which had heretofore been treated errone-
ously. For instance, in presenting ser and estar, the author
is careful not to use the fallacious terms ‘ permanent ”
and ‘‘ temporary’’, which, his experience has conclusively
shown, are the main causes for the pupil’s difficulty in learn-
ing these verbs. Other typical cases are those of the im-
perfect and preterit; the impersonal and the passive uses”
of se; the conditional sentences; the subjunctive; the
sequence of tenses; the adverbial use of por, etc.

The subjunctive is treated in ten different lessons, the
last of which 1s a recapitulation of its different uses. This
most complex subject of Spanish Grammar 1s thus “ admin-
istered in small doses”” — if we may avail ourselves of the
medical expression — which are sure to produce the desired
result.

A treatment of the prepositions in the lessons has been
purposely avoided; the author having found in his practice
that the attempt to *“ cram ” the pupil’s mind with an 1m-
posing array of rules and exceptions as to the use of prep-
ositions such as por and para is productive of undesirable
results. The best that we can hope for on this point is to
drill the pupil in the commonest uses by means of sentences
employing the different prepositions. Whenever the pupil
1s in doubt as to the use of a given preposition, he can be
referred to the Appendix on Prepositions, but he should not
be required to memorize either the examgple or the rules.
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The author believes that the present Grammar embodies
a number of new features which will prove of value to both
teacher and pupil. The following should be noted among
the salient points of the book :

(1) Itis elementary, simple, carefully graded, and, there-
fore, progressive.

(2) It presents the subject-matter in Spanish, English
being used only to guide the pupil in his own formulation
of the rules.

(3) It teaches pronunciation in accordance with the prin-
ciples of phonetic science, though only with a very moderate
use of phonetic symbols.

(4) It confines each lesson to only one grammar topic,
thus eliminating confusion and enabling the pupil to con-
centrate his attention.

(5) Its Spanish texts are connected, idiomatic, and arti-
ficially adapted to the grammar topic of each lesson, thereby
accomplishing two purposes at the same time, to wit: that
of affording abundant material for oral drill, and that of
furnishing the facts for the inductive treatment of grammar.

(6) It presents the verbs in a simple, progressive, and
psychological way, the pupil learning them tense by tense
and in correlated series. |

(7) It equips the pupils with an active vocabulary, de-
signed as a foundation on which he can build up by conver-
sational practice and reading, and which will enable him,

. after having completed the book, to read intelligently and
profitably any literary production.

(8) It acquaints the pupil with the Spanish grammatical
terms, the lesson headings, subjects, and grammar topics
being given in Spanish.

(9) Its nomenclature of tenses is similar to the English
nomenclature with which the average high-school pupil is
familiar.

(10) The lessons are short, and more or less of a uniform

length.
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(11) It is systematic throughout, presenting the subject-
matter so organized that the teacher finds in each lesson all
the material necessary to develop the grammar topic in
hand.

In a word, the book reverses the traditional order followed
by most grammars. Instead of being given first a set of
stereotyped or ready-made rules, which he is required to mem-
_orize, followed by a few examples — which in many cases
involve expressions with which he has not had any previous
experience — the pupil is placed in possession of the facts
from which he himself is to formulate his own rules; instead
of being required to memorize first a number of detached,
i1solated words, and then to learn the reading text in which
those words occur, he 1s presented with the text first, followed
by a vocabulary for reference purposes only; instead of
being allowed to depend on the book, he is accustomed to
depend on himself; his powers of reasoning are appealed to;
he 1s trained to discover for himself; his faculties of observa-
tion and apperception are developed.

The way for the present book has been paved by such
eminent methodologists and reformers as Sweet, Passy,
Viétor, Bahlsen, Walter, and Gouin, in Europe, and Snow,
Rambeau, Bagster—Collins, and Krause, in the United States,
and for the inspiration that the author has derived from
them he acknowledges himself deeply indebted.

Especially, the author’s sincere thanks are due to Dr.
Bertha A. Merrill, Lawrence, Mass., for her excellent sug-
gestions as to high-school methods and procedure; to Mr. W.
M. Fichter, U.S.N.A,, for his aid in typing the manuscript;
to Mr. Joseph M. Purdie, U.S.N.A., for his drawings of the
phonetic charts; and to Mr. Cincinnati G. B. Laguardia,
U.S.N.A,, for his thorough revision of the vocabulary.

Jo M—Lo
U. S. NavaL Acabemy,
June, 1918.




SUGGESTIONS TO THE TEACHER FOR
THE USE OF THE PRESENT GRAMMAR

INAsMUCH as the present Grammar involves a number of
new features, it may not be amiss for the author to attempt
to give here a few suggestions as to its use.

Teaching Pronunciation.

Before attempting to teach the first lesson of grammar,
the class should be given a solid foundation in Spanish pro-
nunciation, for which the material needed will be found in
the Introduction.! At least five periods should be devoted
to instruction in pronunciation.

In the course of the preliminary instruction in pronuncia-
tion, the student should not see the written or printed word
(in the ordinary spelling) before he has learned how to pro-
nounce it. Neither should the books be opened until the
pronunciation of the selection to be read has been taught to
the class. |

(1) Begin by giving a brief explanation of the vocal
organs and of how speech sounds in general are produced;
explain the elemental difference between voiced and voiceless
sounds (p. xxxvi), and the differences between vowels and
consonants, and between the English and Spanish modes of
pronunciation (p. Xxxv).

(2) Teach the vowel sounds first, in the order of the
triangle (p. xxxvii), explaining in detail how each vowel 1s

1 Teachers desiring to give a lengthier course in Spanish pro-
nunciation are referred to the author’s Elements of Spanish Pro-
nunciation, New York, 1918.

b 44
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articulated, and using English approximates for illustration
purposes (p. xxxviii); the class may then be drilled in the
reproduction of the Spanish vowels, in chorus and individu-
ally (Drills 1-15); proceed with the diphthongs and * triph-
thongs”, after a brief explanation of how they are formed
(Dnlls 16-31).

(3) Once the class has been thoroughly drilled in the
vowels, take up the consonants, following the order of the
Chart (p. xxvi1), and after having explained how each 1s
formed (pp. xxxix ff.) proceed with the Drills (32-45).

(4) Give a bref talk on Spanish sounds in combination
(linking, breath and stress groups, etc.), based on pp. xlii ff.,
and reproducing the examples on the board; teach the rules
of syllabication and accentuation inductively, z.e. with the
paradigms to illustrate each rule written on the board, point
out the facts to the pupil and let him infer the rule! For
exercises on syllabication and accentuation, use Drills 46
(for dictation) and 47 (for pronunciation and dictation).

(5) The alphabet may now be presented to the class.
It should be written on the board as given on pp. xxxiii f.;
as a review of all sounds, give examples for each letter and
its sounds, written on the board, requiring the class to repro-
duce their pronunciation, this time without previous enun-
ciation by the teacher. For exercises on the alphabet, use

Drills 61 and 62.
(6) With the foundation for a good pronunciation thus

1 For instance, to teach the rule of syllabication that a consonant
between two vowels belongs to the following vowel, write on the
board the paradigms ha-go, co-sa, de-cir; call the class’s attention
to the facts that the consonant “ g’ in hago, and the consonant
““s” in cosa, etc., are between vowels; ask the pupil how the words
are divided, and why, and in his answer he will give the rule. To
teach the rules of accentuation, pronounce the words written on
the board; underscore the syllable bearing the stress; ask the pupil
if the word ends in a vowel or a consonant, and where -the stress

falls, and he will formulate the rule himself.
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laid, teach intonation and expression, using the Texto Es-
paiiol in the Leccién Primera, as follows: The pupils having
their books closed, read to them the Texto, translating such
new words as may occur, but leaving the translation as a
whole to the class; read the Texto again, twice or three times,
marking the rhythm, expression, and tone with a baton in
hand, just as a leader conducts his orchestra; then let the
pupils read, holding their open books almost perpendicular
and their heads high, so that they may follow the move-
ments of the baton while reading aloud.

This procedure should be followed in the preparation of
each and every Texto Espaiiol up to the last lesson of Gram-
mar. Thus, phonetic instruction will be maintained till the
very completion of the book.

Teaching the Grammar Lessons.

No lesson should be assigned before 1t has been thoroughly
prepared in class.

(1) Preparation of the Lesson. Teach the pronuncia-
tion and intonation of the Texto in the manner outlined
above; show the pupils how to answer the questions in
Ejercicio A (Conversacion), by pointing when necessary to
the passage in the Texto which supplies the required answer;
the pronunciation of the verb tenses is then taught; for the
induction of the grammar rules, copy some of the examples
on the board and point to the facts that will help the pupil
in formulating the rule; the exercises assigned for home
work should be prepared in advance, but only to the extent
of pointing out the main difficulties involved.

(2) The Recitation. The conduct of the recitation must
necessarily vary in accordance with the special requirements
of the class, the type of pupils, and the initiative, enterprise,
and resourcefulness of the teacher, but in order to insure
thorough and efficient instruction, the author would suggest
that two periods be given to each grammar lesson. The fixsc
of these periods should be devoted exclusively to readingand
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conversation based on the Texto, with Ejercicio A; in this
conversation every member of the class should be required
to participate; at this period, dictation exercises may occa-
sionally take the place of reading (never of conversation).
The other period may be used for drills other than conver-
sation; one half, or a given number, of pupils of the class
may, in alternate periods, be given written work to do,
while the other students are engaged with the analytical
drills, oral conjugation of verbs, oral reproduction of the
Texto, oral construction of sentences exemplifying the
grammar topic of the lesson, and by means of such other
devices as the teacher may provide, based, however, on the
Texto and bearing on the grammar point under study.

(3) Home assignment should be on drills from the lesson
just recited, rather than from the next lesson.

Other Suggestions.

Chi va piano, va sano; chi va sano, va lontano, 1s an Italian
proverb which should be the language teacher’s motto.
Do not rush the class through to the next lesson until every
pupil has mastered the present lesson; and never attempt
to give the pupil anything with which he has not had pre-
vious experience. What may seem a waste of time in the
beginning.is bound to prove a wise economy of time and
labor in the long run.

After the tenth or fifteenth lesson, the pupils should be
made to formulate the questions as well as the ansvrers.

Leading or alternative questions should be carefully
avoided. |

From the first day, the teacher should give her instruc-
tions and formulate her questions in Spanish, but she must
at all times be understood by the class, which means that,
if circumstances demand it, she should use English, especially
in explaining grammatical difficulties.

The pupil should be accustomed from the beginning to

speak in a loud voice, slowly, and with a dlear enunciation.
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ELEMENTOS DE EspaNoL is for the teacher a set of lesson
plans, each with a definite aim and containing the material
necessary for presentation of the subject-matter and for
procedure. It, therefore, allows the teacher a wide range
of action within which she can exercise freely her initiative
and activity; and, besides, it offers her the fuel necessary
to aid her ‘“ en mantener ardiendo el fuego sagrado” of
the pupils’ lively interest.

Every teacher of Spanish should be provided with a copy
of Wilkins’ ““ Spanish in the High Schools”’, Chicago, 1918,
a timely and excellent work on methods, just published, in
which she will ind many pertinent and very helpful hints
on the teaching of the language.
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INTRODUCTION
Spanish Pronunciation

ExpLANATIONS AND EXAMPLES

(The phonetic symbols are those of the Association Phonétique
Internationale?)

Phonetic symbols and transcriptions are given in brackets.

The Spanish sounds are represented in the chart as
follows :

1. In the vertical columns, according to the place of
articulation, in natural order, to wit : lips, teeth, hard (front)
palate, and soft (back) palate.

2. In the horizontal columns, according to the form of
articulation, the breath passage being (a) extremely closed,

or (b) considerably narrowed, or (¢) completely open, in the
place of articulation.

3. Symbols for voiceless sounds are black; for voiced

sounds, red; and for nasal sounds, green. All nasal sounds
are also voiced.

| A. SOUNDS WITH CLOSURE —
STOP OR EXPLOSIVE, AND NASAL, CONSONANTS

I. LIP CONSONANTS
Lip and Lip

[p]l, voiceless—papa, apto empate, pronto, simple.
[m], nasal —mano, mapa, convento, amo, pomo.

1 The symbol for the bilabial fricative sound of “b” and “«”
[b]is of author’s own invention, as are also the symbals [} 2nd T\
.o
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II. TEETH CONSONANTS
Tongue and Teeth

[t], voiceless — total, antes, alto, atlas, contra.
[n], nasal —nota, Ana, cantan, etnografia.

III. FRONT PALATE CONSONANT

Tongue and Hard Palate
[#], nasal —mafiana, nifio, Nifiez, afio.

IV. BACK PALATE CONSONANTS
Tongue and Soft Palate

[k], voiceless— cama, como, cuna, aqui, que, tecla,
acre, acto. ~
[9], voiced —gana, pago, gusto, pagué, guiso, inglés,
~ grano, gloton, incégnito, anécdota.
[0], nasal —tengo, domingo, venga, Aranjuez, banco,
aunque.

B. SOUNDS WITH NARROWING —
CONTINUANT OR FRICATIVE CONSONANTS

I. LIP CONSONANTS
(a) Lip and Lip
[w], voiced — hueva, agua, desagiie, argiiir, Juan.
[b], voiced —bola, bebe, acaba, vaca, vive, tranvia,
emblema, hambre.
(b) Lip and Teeth

[T}, voiceless— fin, fama, esfuma, flauta, Africa.
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II. TEETH CONSONANTS

Tongue and Teeth

voiceless — zapato, pozo, ‘zumo, lapiz, cena, cita,
leccion.

voiced — dama, dedo, dice, admite, anda, usted,!
verdad,! edad.!

voiceless — sota, casa, Su, eSto, ansia, SOmMoOS,
extremo,? expreso, fenix,? Felix.?2

voiceless — chino, leche, muchacho, chulo.

III. FRONT PALATE CONSONANTS
Tongue and Hard Palate

voiced — ya, yema, hielo, hierro, mayo, yunta.

voiced —llave, ella, lluvia, bello, alli, elle.

voiced — pero, hora, mérito, corto, flor, amar, brilla,
pobre.

voiced — ramo, roto, rima, alrededor, enrolla, perro,
corre, barro.

voiced —lado, cola, alto, lobo, borla, papel, blanco,
ancla.

IV. BACK PALATE CONSONANT
Tongue and Soft Palate

voiceless — caja, cojo, jefe, mujer, gira, general,
junta.

1 By usage, final [9] is very much weakened, becoming voiceless,
or, oftener, completely elided, thus: [usté], [Hex¥4), [eB4].
2 By usage, the letter “x’’ before a consonant or when final has

the sound [s].

3 See note I, next page.
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V. THROAT CONSONANTS
Breath

[1h], vonceless—-ca]a, cojo, jefe, mujer, gira, general
junta, juicio, juego.

COMPOUND CONSONANT SOUNDS

[k + 8] or [g + 8] — conexién, axioma, flexion, flexible,
examen, exhortar, exacto, laxo, exuberante.

C. SOUNDS WITH OPENING — VOWELS

All vowels are voiced. The opening of breath passage is be-
tween the tongue and the palate. Castilian vowels are pure and
tense. According to their degree of sonority (loudness), they are
strong, [a], [e], [0], and weak, [i], [u], and on this classification is based
the formation of diphthongs and ¢ triphthongs .

I. FRONT VOWELS
[i], weak — fin, sin, si, dificil.
[e], strong — ese, mete, cede, eme, pertenece.
II. MIDDLE VOWEL
[a], strong—ama, mahana, paga, bala, papd, mamé4.

III. BACK VOWELS

[0], strong— 0s0, todo, monto, tomo, poco.
[u]l, weak —tu, su, sus, sur.

1 The sound [x] i1s the regular Castilian sound for “j”’ and soft
“g”. The sound [ ] does not exist regularly in pure Castilian; it
is, however, commoner than [x] among Spaniards. It seems that
the tendency of [x] is towards a weakening to[fh]. For a discussion

of these two sounds, see Colton, 0p. cit., pp. 129, 110.
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IV. DIPHTHONGS !

Spanish diphthongs are combinations of a strong and weak
vowel, or vice versa, or of two not identical weak vowels,! pro-
nounced as if in one single articulation.

(&) Strong and Weak (Stress on Strong Vowel)

ai] — aire, hay, amaina.
au] — aula, flauta, causa.
0i] — oigo, hoy, soy.

ou] — bou, Sousa.

ei] — peine, reina, rey, ley.

[eu] — Europa, feudal, Ceuta.

(b) Weak and Strong (Stress on Stromg Vowel)
ja] — Julia, lluvia, viaje.
je] — pie, bien, quien.
jo] —wvib, estudio, violeta.
'wa] — Juan, agua, cuando.
'wo] — cuota, residuo, continuo.
'we] — hueco, fué, puesto.

1Tt should be noted that this is the orthographic classification
established by grammarians, and that it is not phonetically accu-
rate. It is here followed merely for the sake of simplicity. It is
a phonetic fact that the letter “i” when unaccented before an-
other vowel letter has not the vowel sound of [i], but the consonant
sound of [j]; e.g. Julia [xulja], Diego [6jego], diurno [Sjuino]. The
same is true of the letter “u”’, £.g. cuanto [kwanto], juicio [xwi6jo],
luego [lwego).

In other words, there is not in Spanish, or in any other language,
such a thing as an ascending diphthong, i.c., a diphthong formed
with an unstressed weak vowel sound followed by a strong vowel
sound. Such a thing is physiologically impossible. Moreover,
when a weak vowel is stressed before another vowel, it does not
form a phonetic diphthong, because the two are pronounced sepa-
rately.
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(¢) Two Weak Vowels (Stress on the Second)

[ju] — ciudad, viuda, triunfo.
[wi] — fuiste, cuidado, ruina.

V. “TRIPHTHONGS”

Spanish “ triphthongs >’ ! are combinations of a strong vowel be-
tween two weak vowels, pronounced as if in one single articulation.
Stress on the strong vowels.

(jai] — envidis, aprecidis, estudidis.
[jei] — enviéis, apreciéis, riéis.

[wai] — averigudis, Uruguay, Paraguay.
[wei] — averigiiéis, actuéis, buey.

IMPORTANT REMARK. — Two strong vowels do not form
a diphthong, as they are pronounced independently of each
other.

An accent mark on the weak vowel of a diphthong, or
the first vowel of a diphthong of weak vowels, dissolves
the diphthong, and the weak vowel thus marked is pro-
nounced independently of the other, c.g. dia, flido.
Likewise, an accent mark on the first weak vowel of a
“ triphthong ’ separates it from the others, e.g. haciais,
leais.

TrHE SPANISH LETTERS AND THEIR SOUNDS

THE ALPHABET

According to the Royal Spanish Academy, the Span-
ish alphabet consists of twenty-eight letters, as follows :

1 Phonetically, there is no such thing as a “ triphthong ”’, for the
simple reason that the first “1”’ or “u”’ in such orthographic com-
binations is not a vowel, but a consonant sound,\1\,\w\, respectively.
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LETTER | NAME SouNp IN PHONETIC SyMBOL ExAupLES
Aa |a [a] ama [ama], la [la], casa
[kasa].
Bb |be bl bebo [heho], Habana
| [abana).
([k] before a, o, u, or|acd [akd], cosa [kosa],
consonant, and| cuna [kuna], acto [akto),
Cc lce J when final frac [fiak].
[g] before woiced con-|anécdota [anegdotal.
sonant
|[0] before e, i cerca [feika), cinta [finta).
Ch ch{che (Y] China [fina], muchacho
[muyfatfo].
Dd |[de [8] ; weakened or elided|dedo [BeBo], edad [e¥4].
when final
Ee |e [e] ele [ele], cede [fe¥e], ese
[ese].
Ff |efe’ [f] fin [fin], flauta [flauta),
frente [fiente].
[x] or [fh] before e,i |gente [hente], 4gil [4xil].
Gg |ge { [g] before a, o, u, ue,| gato [gato], oma [gomal,
ui or comsonant gusto [gqusto], pague
[page], guisa [gisal,
magno [magno).
Hh [|hache | Mute hace [afe], Alhambra
[alamYyaa).
Ii 1 [i] fin [fin], dificil [sifi6il].
J[j] when- mot stressed|julio [xuljo], di6 [3jd],
J3 jota”’ before vowel estudia [estu¥ja).
l[x] or [R] (see note, p.|jamdén [xamdn], junta
xX%) [hunta], bajo [Haxo].
Kk |ka [k] (See Remarks) * | kiosco [kjosko], kilo [kilo].
L1l Jele ] luna [luna], malo [malo],
final [final], hable
lable].
LIl Jelle [£] llamo [£amo], hallo [a£o),

lluvia {Lupial.




XXX1V INTRODUCTION
Lerter | NAME | Sounp IN PHONETIC SyMBOL ExAMPLES
Mm |eme [m] mesa [mesa], Ema [ema),
mula [mula].
[n] nata [nata], ante [ante],
hablan [a}ylan].
Nn |ene- [m] before b, v, p, m |tranvia [taam }Hia], inmor-
tal [imoatal].
[0] before ¢, qu, g, j |anca [apka], tengo [tengo],
- naranja [nazanxa).
Nn [efie - [ii] nifio [nifio], fiand [Aan®i].
Oo |o [o] tomo [tomo], toco [toko].
Pp |pe [p] papel [papel], soplo [soplo],
| compra [kompaa).
Qq |cu (K] (occurs only in com-|queso [keso], quito [kito].
bination with mute
u)
([1] when intervocalic,|aro [axo], cumbre [kum-
A liquid, or final bre], ganar [ganar].
Rr |erre $ [r] when initial, doubled,|rOSa [rosa), perro [pero],
| or after 1, n, or| enredo [enredo).
S
Ss Jese [s] ser, esos, estos.
Tt |te [t] tanto [tanto], trazo [txafo).
Uu |u [u]; [W] when unstressed|uno [uno], sur [sui], bueno
before vowel [Hweno].
Vv |ve [H] vivo [}i} o], envolver [en-
b olpea].
([8] before consonant extremo [estzemo], ex-
cepto [esfepto].
X x |equis ﬁ [k + 8] or [g + 8] before|flexidn [fieksién], axioma
| vowel [aksjoma], exuberante
. [egsu} exante], laxo
, [lagso).
Yy |ygriega| [i] after vowel; [j] before hay [ai], rey [rei], ya [ja],
vowel yema [jema).
Z2z |zeta [6] zarza [fa16a], mozo [mofo,

zumo [fumo].
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RemARKSs. — The letter “k” occurs only in words of foreign
origin, ¢.g. kiosco, kilo, lnlémetro the letter “ q > 1s used only in
combimation with mute “u’ before “e” or “i1”, que, quien; the
letter “w”’ 1s used in Spanish only in forelgn names like Wéshing-
ton and Wagner, when it is pronounced according to the pronun-
ciation of the language to which the name belongs.

SPANISH PRONUNCIATION (PRONUNCIACION
DEL ESPANOL)

1. Spanish pronunciation has less stress and more active
articulation; English, on the contrary, has stronger stress
and less activity of the organs of speech. In other words,
a Spaniard when speaking moves his jaws and lips more
and his tongue less; while an American or Englishman
moves his tongue more and his jaws and lips less.

2. Spanish vowels are pronounced more tensely and dis-
tinctly than in English. Syllables require clear and distinct
sounds: in-te-re-san-te, des-es-pe-ran-te, es-pa-no-les.

3. Spanish initial and intermediate consonants (except-
ing mute ‘“h’’) are always clearly sounded. ,

Spanish final consonants (excepting “1”’, ¢“n”’, “r”,
and “s’) are weakened or often elided: frac, relo_],
edad.

5. Spanish vowels are pure, that is to say, they are
never pronounced with a ghde or vanishing sound, as are the
English vowels.

6. In speakmg, a Spaniard expels his breath umformly,
increasing it until it is checked at its highest point in the
sentence or word group; an Englishman or American expels
his breath by jerks.

There 1s no emphatic stress in Spanish, as there is in
English; in Spanish the greatest stress in the sentence or
word group is carried only by the principal word. If the
idea or meaning of a word must be emphasized 1n Spamsh,
additional words are used. Contrast the following (the



xxxvi - INTRODUCTION

emphatic stress 1s indlcated by a double accent mark ’ )
“ This is my” book,” Este es el libro mio; “I” said it’
Lo dije yo mismo (never Este es mi’ libro or Yo lo
dije). (See also Word Stress and Sentence Stress and
Breath, p. xlvi1.)

FORMATION OF SOUNDS

VOICED AND VOICELESS SOUNDS

Across the larynx (the Adam’s apple) there are two
membranes, called the vocal chords —strnings. If these
strings are stretched, they vibrate (hum) when the air
from the lungs strikes them on being expelled. If the
chords are not stretched, then the breath passes freely,
and no vibration 1s produced. Sounds articulated with
vibration of the vocal chords are voiced, and those
without vibration are voiceless. This- difference 1is
fundamental and must be borne in mind at all
times. |

To distinguish voiced from voiceless sounds, the stu-
dent should be made to place the thumb and the index
finger on the Adam’s apple, and then pronounce :
[a——p] [a' b]’ [i t]’ [e d]’ [0 k]a [u g], pausmg '
between the vowel and the consonant, as indicated by
the dashes. The student will immediately notice that
in all vowel sounds the larynx vibrated, and that the
same vibration was felt when pronouncing [b], [d], and
[g], and that in the cases of [p], [t], and [k] the vibra-
tion ceased after pronouncing the vowel.

The same experiment can be made by pronouncing
[zzzzzz] (in which the vibrations will be felt), and

[ssssss] (when there will be no vibrations).
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THE VOWELS

Fundamentally, the Spanish vowel sounds are five,!
which, 1n accordance with form and place of articula-
tion, may be grouped in a triangle, as follows :

[HardPalate] ---- ----—--{Soft Palate]
L-” >~ U

As the tniangle shows, [i], [a], [u] are the extreme
vowels ; [e], [0o] the intermediate ; [i], [e] are front vowels ;
[a], middle vowel, and [o], [u] back vowels. (For Eng-
lish approximates, see Remark, p. xxxviii.)

[i]. To form this sound the mouth 1is nearly closed ;
the lips are drawn back ; the tongue is arched towards
the palate, so that only a narrow passage is left be-
tween the tongue and palate; the tip of the tongue
presses the gums of the lower teeth.

1 The author recognizes the existence of various shades for

“a”, “e”, and “o0”’; but inasmuch as these are accidental and
automatically determined by the accent or position of the funda-
mental vowels, he considers it unnecessary and unwise for the
teacher to confuse the pupil with an explanation of such shades.
For a lengthy discussion of the different shades of the Castivan
vowels, see Colton, op. cit.
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[e]. For this sound the opening of the mouth is the
normal position for ordinary breathing through the
mouth; the lips are also in a normal position, not
drawn back as for [i]; the tongue 1s not so arched as
in [i], so as to provide a wider passage; the tip of the
tongue merely touches the lower front teeth.

[a] 1s formed with the mouth wide open, but not
stretched as in yawning; the lips are relaxed, as for
[e]; the passage between the tongue and palate 1s at
its widest, because the tongue has dropped and rests
flat on the bottom of the mouth.

[0]. For this sound the mouth must round itself in
so far as it is possible for 1t to do so, for which purpose
the lips are rounded so as to form a circle for the mouth
‘opening, and the tongue withdraws, raising its root
toward the back palate and depressing its tip towards
the bottom of the mouth.

[u]. To produce this sound the mouth must assume
an elongated shape, for which the lips are protruded in
the shape of a funnel with the narrower end out; the
root of the tongue 1s withdrawn and raised toward the
back palate, while its tip 1s depressed toward the bot-
tom of the mouth; the opening between teeth and
teeth 1s narrower than for [0], and the same as for [i].

- IMPORTANT REMARK. — To teach the Spanish vowels
the teacher should use first English approximates, which
are to be found in diphthongal combinations. To get
the English sounds more closely resembling the Spanish
vowels the student should be made to pronounce the
following paradigms, pausing between the two sounds

in each diphthong, and then a second time without the
glide or vanishing sound :
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For Spanish [i]: “sea’”, “see”’, “fee”, “bee’”. Pro-
nounce : [si— j], [81—j], [fi—j], [oi—j], [si], [si], [fi], [bi].
- For Spanish [e]: ‘“hay”, “may”, “day”, “lay”.
Pronounce: [he '—J]’ [me'—'J]’ [de — j], [le —j], [he], [me],
[de], [le]. |

For Spanish [a]: “my”, “pie”’, “ply”’, “dry”. Pro-
nounce : [ma— ], [pa—}, [pla— jl, [d1a — ], [mal, [pal,
pla], [daa).

For Spanish [o]: “boy”, “toy”, “roy”, “coy”.
Pronounce: [bo—j], [to —j], [ro—}, [co— j], [bo], [to],
fro], [co].

For Spanish [u]: ““too”, “coo”, “to”, “do”. Pro-
nounce: [tu—wlj, [ku—-W], [tu — w], [du — w], [tu], [ku],
[tu], [du].

CONSONANTS
(In the order of the Chart)

[p] 1s produced by lip and lip. Not so explosive as
English [p].

[m] 1s formed as [p], except that the breath with
voice, passes through the nose. Similar to Enghsh
[m].

[t] 1s formed by placing the tip of the tongue at the
lower front teeth, the surface touching the upper teeth
and the gums. Note that in English [t] the tongue
touches only the upper front teeth and gums.

[n] requires the same.position as [t], but the air, with
voice, passes through the nose. Similar to English [n].

[f] 1s formed by pressing the front part of the tongue
against the upper gums and the teeth, with the tip
touching the lower. This pressure causes the voiced
breath to pass completely through the nose. The

Spanish [#] is distinguished from the Englsh oy o
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‘““canyon’’) in that the Spanish [fi] requires much
greater closure and 1s a single sound.

[k] 1s formed by adhering the back of the tongue to
the soft palate. Similar to English [k].

[g] 1s produced in the same manner as [k], the differ-
ence being that 1n [g] the breath has voice. The dif-
ference between English [g] and Spanish [g] is that the
latter 15 loosely stopped, so much so that the tendency
1s toward a fricative.

[b]. The place of articulation for this sound is the
same as for [g], but the breath goes through the nose.
This sound, similar to English [n], occurs only in com-
bination with a following [g], [k], [h], or [X], or as a va-
riant of final [n).

[w]. Formed by bringing the lips near each other,
with the corners greatly contracted; the passage be-
tween lip and lip 1s narrow; the lips are freely pro-
truded. Similar to English [w] in “was”, “went”.

[b]1s formed by bringing the lips together, without
pressure. English has no sound similar to this. There
i1s an explosive variety of Spanish [b] (much less ex-
plosive than English [b]), which occurs only when the
letters “b " or “v’” begin a sentence or word-group.

[f]. The lower lip presses the edge of the upper front
teeth; the breath without voice passes through the
teeth and through lip and teeth. Similar to English [f].

[6]. The tip of the tongue presses the edge of the
upper front teeth; the breath without voice passes
through the teeth and between tongue and teeth. Like
English [6], in “ thirst ”’, ¢ thought ”’.

[8]. Same position as for [6], but without pressure,
the voiced breath passing between tongue and teeth.

Weaker than English (8], in “the”, “ that”,

R,
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[sl. A narrow passage for the breath without voice
1s formed by tongue and teeth. Similar to English
sibilant [s].

[f]. This sound 1s composed of [t +J]. The tongue
first takes the position for [t], and immediately with-
draws to provide a passage for the voiceless breath, a
little narrower than for [s] and farther back, the sur-
face of the front.part of the tongue pressing the
hard palate. Similar to English [t + ] in “chap”,
“church ”.

[[]. The tip of the tongue is pressed against the
gums of the lower front teeth; the tongue is arched
and its middle touches the hard palate; the air 1s
expelled with voice. Similar to English [j].

[£]. Same position as for [j], but the middle of the
tongue so presses the hard palate that it causes the
voiced breath to pass along the sides of the tongue
instead of along the center. A similar sound in
English may be found in the combination of [l + ]
in “million”, but the Spanish [£] is produced with
much greater narrowing and as a single sound.

[1]. Is produced by one 'single flip of the tongue
against the upper gums very near the teeth. The
pressure 1s just enough to produce one trill only, when
the breath 1s expelled with voice. English [1] is nearly
the same, but American [1] 1s different in that it 1s
formed much farther back in the mouth and with the
tip of the tongue inverted.

[r]. Same position as for [1], but the pressure by the
tongue 1s so much greater that the voiced air on being
expelled causes the tongue to trill three or four times.

1 By assimilation, there is a voiced variety of Spanish (s (repre-
sented phonetically by [z]), as in mismo [mizmo), los d0s o s\,



xlii INTRODUCTION

W how in the third breath-group, * para”,

Ale preposition, is joined to its object, ‘‘los_ameri-
_——"canos ”’, composed of the article joined to its noun.

The following general rules must be observed for the
coalition of words related to each other in a breath-
group :

1. The article 1s joined to the noun: el_nifio,
la_mesa, un_ailo.

2. The adjective is joined to its noun: buenos_
libros, leccion_facil, papel_blanco.

3. The adverb is joined to the adjective, adverb, or
verb : muy_bueno, méas_pronto, hablar_bien.

4. The verb is joined to its subject, object, or predi-
cate: Juan_es_americano, ella_tiene_un_libro, el
nifio_aprende_la_leccion.

5. The preposition is joined to its object : para_leer,
en_casa, de_Chile, sobrevnosotros

6. The pronoun is joined to the verb: é&l_es,
se_dice, le_veo, me_levanto, yo_bebo.

MODIFICATION AND ELISION OF SOUNDS IN
COMBINATION

In the linking of words, as above explained, certain
final sounds are modified or elided. The following are
the commoner cases :

1. A final “n” before initial “b™>, “v”’,“m”, or “p
takes the sound [m]: San_Basilio [sam}asiljo], Don_
Vicente [Sombifente], con_palabras [kompala}ias], un_
mozo [umofo], buen _marido [bwemauiido)].

” €€ ) 11 ”

2. A final “n” before initial “g”’, “¢”, “q or
€€ * 9

j” takes the sound [p]: con gusto [korjgustO],
caso [sinkaso], San Juan {saqxwa,n\

)
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3. A final consonant identical with a following con-
sonant 1s elided : el_libro [eli} 0], con_nosotros [kono-
sotxos|, los_sefiores [losefioxes].

4. A final vowel identical with a following vowel is
elided : la_accién [lak6fjon], tiene_el_libro [tjenelihao],

lo_oigo [loigo].
SYLLABLES

Spanish words are divided into syllables according
to the following general orthographic rules:

1. Whenever possible, Spanish syllables end in a

vowel : e-so, ma-no, pa-sa-do, le-o, a-é-re-o.

- 2. A single consonant between vowels belongs to the
following vowel : a-mo, e-co, a-la, be-ber.

3. Combinations of consonants which may be pro-
nounced together, the last being “1°’ or “ r”’, go with
the vowel following : ha-blo, a-bre, le-tra, te-cla.

4. “ch”, “l1”,and “rr” represent one sound only,
and, therefore, cannot be divided : mu-cha-cho, e-llo,
pe-rro.

5. Other combinations of consonants are divided:
en-con-trar, ac-to, al-re-de-dor, en-re-dar, an-gos-to.

6. The final consonant of prefixes like des-, trans-,
nos-, vos-, etc., cannot be separated from the rest
of the prefix, even if the following letter be a vawel:
des-a-rro-llar, trans-ac-cién, ins-crip-cién, nos-o-tros,
vos-o-tros. So also cons- and ins-: cons-tar, ins-
crip-cion.

7. Diphthongs and “ trlphthongs are not divided :
voy, Eu-ro-pa, con-cluir, Pa-ra-guay, buey, Sue-cia.

8. An accent mark over a weak vowel dissolves a
diphthong or “ triphthong”’, and it is then divided:
pa-is, di-a, dd-o, de-ci-ais.
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[1]. The tip of the tongue touches the lower fro
teeth, at the gums; the surface is placed witho
pressure against the upper, teeth and gums; the voic
breath passes partly along the middle of the tong
and partly along the sides. Compare with [£]. Nc
that English [1] 1s not so far forward as Spanish [1], a:
that English final [1] 1s still farther back.

[x]. This sound is produced by so pressing the ro
of the tongue against the back palate, that when t
voiceless breath 1s expelled 1t causes the back of t
tongue to trill. No similar sound in English.!

[h]. This sound is produced by the breath expell
through the open glottis (therefore without vibrati
of the vocal chords), the breath passing unhinder
through the mouth. Similar to English [h].2

SOUNDS IN COMBINATION
COALITION OF LETTERS (LINKING)

1. The final consonant of a word is linked, as
‘general rule, to the mitial vowel of the next, in t
following cases (*“ h”’being always silent).

a. When an article is followed by a noun or adjectiv
un_alumno, el_otro_libro, los_otros, los_hombres.

b. When a numeral precedes a noun or adjectiv
dos_ojos, tres_amigos, diez_afios, cien_altas_cas:
seis_horas. _

c. When a personal pronoun is followed by a ver
él_habla, nos_aman, usted_es.

d. When a verb 1s followed by a personal pronoun

1 See footnote, page XXx.
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a predicate or object hablen_ustedes, eslemsiwq_con-
escribimos_ejercicios. a-

¢. When an adverb precedes the verb, adverb, or -~ _
adjective: recien_hecho, bien_hablado, més_aprisa.

f. When a preposition is followed by its object:
por_esto, en_aito, sin_hombres, con_ellos.

g. When a noun precedes an adjective or vice versa:
examen_escrito, real_orden, buen_amigo.

2. The conjunctions “y”’, “e” (and), “0”, “u”
(or) are joined to the initial vowel of the following word,
forming a diphthong whenever possible : éstos y_aqué-

llos, espafiol e_inglés, Juan o_Ignacio, siete u_ocho.

COALITION OF WORDS (BREATH GROUPS)

A word by itself seldom expresses a connection of
ideas. Thought i1s expressed by sentences. The unit
of speech 1s, therefore, the sentence. The words in a
sentence are related to each other, and must, therefore,
be connected. Within a sentence are found groups
of words, called breath-groups. The words in these
breath-groups are connected with each other, that is to
say, in the spoken language they sound as if they were
all one single uninterrupted word. Note the connec-
tion of the words in the following sentence:

Los_paises_espailoles || tienen_grande_importancia
|| para_los_americanos. |

Note how the article “los ™ is linked to its noun
“ paises ’ and the adjective ‘ espaiioles ’ to the noun,
the three words making the first breath-group; how
“ tienen ”’, the verb, 1s linked to 1ts object, * grande_
importancia ’, ‘ grande ’, adjective, being in turn
joined to the noun *‘ importancia ”’ — the second breath-
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WORD STRESS (ACCENTUATION)

In the different syllables composing a word, one of
the syllables is louder than the others. This is not
due to the length, duration, or quality of
the vowels, but to the increased energy
on the part of the speaker. This increased
energy is called “stress”’, commonly known
as accent.

A word of more than one syllable forms a
stress group. lhe rules governing the
accentuation of words In Spanish are
precise and definite. (The syllable bearing
the stress is underscored in the following
examples.)

1. Words ending in a vowel, or in n
or s, are stressed on the next to the last
syllable : pri-me-ro, ha-blan, li-bros.

2. Words ending in a consonant (n
and s excepted) are stressed on the last
syllable : ca-paz, ver-dad, pa-pel.

3. When a word deviates from the
above rules, the stressed syllable 1s indi-
cated by an accent mark on the vowel:
re-pa-bli-ca, a-le-man, ci-prés, lé—plz, ar-
bol, di-a, de-cl-als

SENTENCE STRESS AND BREATH

In connected speech, the stress in each
word constituting the breath or sentence
group, becomes secondary, and the main
stress 1s laid on the principal word in the
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breath or sentence group. By the principal word in a
breath or sentence group is understood the word that
gives the clause or sentence a qualifica-
tion or characteristic quality, 1t being
generally the last word in the group.

As already pointed out, in Spanish
speech the breath 1s expelled uniformly,
and 1s increased until checked at its
highest point. This highest point is
reached at the main stress on the princi-
pal word in the group; for example:
~ a. Los_paises_espaiioles || tienen_
grande_importancia || para_los_Estados_
Unidos. (See Fig. 1.)

b. El_maestro_explica_la_leccién ||

a_los_alumnos, || quienes_escuchan_ A
con_atenciéon. (See Fig. 2.) - A
The breath and stress in these sen- -

tences may be represented graphically
as shown in Figs. 1 and 2.

Note that the separation between
breath-groups is determined by a voice
pause which 1s often, though not neces-
sarily, coincident with a grammatical
stop indicated by punctuation.

The main stress in interrogative sen-
tences 1s laid on the interrogative pronoun
or adverb, if there be one; otherwise, on
the first word in the sentence. Inter-
rogative and exclamatory intonation is
very much the same as in English, without, of course,
the exaggerated or emphatic stress common to English
speech. - -
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SPANISH HAS NO EMPHATIC STRESS

We cannot overemphasize the fact that there does
not exist in Spanish idiomatic speech the exaggerated
stress that English-speaking people lay on a given word
whose idea they want to emphasize, and we again refe:
the reader to what has been said on this point or
page XXXvV.

PUNCTUATION AND PUNCTUATION MARKS

Spanish punctuation 1s the same as English. The
main differences to be noted are: The inverted interro
gation point (¢ ) at the beginning of an interrogativi
sentence and the inverted exclamation point () at th
beginning of an exclamatory sentence; e.g. ¢ Qué e
eso? |Muy bien!

The punctuation marks and their names are a
follows :

() punto (period)

(,) coma (comma)

(:) dos puntos (colon)

(;) puntoy coma (semicolon)

(i ) signos de interrogacion (interrogation points)

(i ) signos de exclamacién (exclamation points)

(“ ”’) comillas (quotation marks)

(. ..) puntos suspensivos (used in Spanish instead o
the dash (—) in English)

(‘) diéresis (used over “u” (i) to indicate tha

€€ »

u "’ 1s pronounced : desagiie)

(-) guibn (kyphen)
(—) raya (dash; used in dialogues, instead of quota
tion marks)

(*)  asterisco (asterisk)
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CAPITALIZATION

Spanish capitalization i1s very much like English,
the principal and greatest difference being that adjec-
tives of nationality, even when used as nouns, are never
capitalized in Spanish,! ¢.g.: Los espaifioles colonizaron
la Ameérica del Sur; los argentinos y los chilenos son
industriosos.

Other differences are as follows :

The pronoun yo (I), is never capitalized, unless, of
course, at the beginning of a sentence.

The names of the months and of the days of the week,
except when beginning a sentence, are not capitalized,
e.g. Hoy es martes, 3 de enero.

ProNuUNCIATION DRILLS

THE VOWELS

(To THE TEACHER: In the course of these drills the Vowel
Triangle on page xxxvii should be shpwn on the blackboard.)

DRILL 1

EXTREME VOWELS

1, a, u 1, u, a
u, a, i u, 1, a
a, 1, u a, u, i

1 Most Spanish grammars for foreigners give the rule that ad-
jectives of nationality must be capitalized when used as nouns.
This is erroneous. The common usage in Spain and other Spamshe-
speaking countries contradicts such a supposed rule.
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DRILL 2

INTERMEDIATE VOWELS

o, € e, O, € 0,
e O o, € O e,
DriLL 3

FRONT AND MIDDLE VOWELS
Left Side of Triangle
e, a 1, a,
€, i - | i9
i, a S a,
DriLL 4
MIDDLE AND BACK VOWELS

Right Side of Triangle

o, a o, a,
u, a a, u,
DriLL 5
ALL VOWELS
The Triangle
a, € 1 a, o, u,
I, u, O o, u, e,

= O
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DriLL 6
[i]
y, si, mi, ti, sin, fin, mil, gris, Gil, Prim, vi-vi, di-ri-gi,
di-fi-cil
DriLL 7
[e]

e, el, en, e-le, e-me, e-ne, mes, e-se, es-te, es, e-res,

be-be, be-bé, Pe-pe
DriLL 8

la]

a, la, mas, tan, ca-sa, sa-la, Pa-na-ma, pa-pa, ma-ma,
ca-ma, ca-ra

DriLL 9

[o]

O, nO, 10, lOS, dOS, O-SO, tO-CO, tO'mO, pon‘go, Co-mo,
con, co-lo-co, bo-lo

DRrILL 10

[u]

u, un, tu, tus, su, sus, Sur, pum

DRrILL 11
EXTREME VOWELS

[il, [a], [u] | '
Mi tm—ta, mi tln-te-rovyvlavplu-ma su-ya
U-na_ca-sa_sir-ve_pa-ra_vi-Vvir.
Lasvdls-m-pu-lasvl-banvavlavcla-se.
U-na_plu-ma_pa-ra_la_a-lum-na
Ca-ta-lu-Aia, An-da-lu-ci-a, an-da-luz, e\e-tan-te
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DRILL 12

INTERMEDIATE VOWELS

[e], [o]

El_som-bre-ro_ne-gro
El_nor-te, el_es-te, el _o-es-te, el _no-ro-es-te
El_mes, los_me-ses.
E-ne-ro_y_fe-bre-ro_son_dos_me-ses.
i Qué_son_los_hom-bres ? — Los_hom-bres_son_mor-
ta-les. .
- i Es_el_Le-o-pol-do ? — No_es_Le-o-pol-do; es_Pe-
dro.
i Qué_be-be_éel ! — El_be-be_le-che.

DRrILL 13

FRONT AND MIDDLE VOWELS
Left Side of Triangle
[i], [e], [a]

El_in-glés_y_la_in-gle-sa

El_fran-cés_y_la_fran-ce-sa

El_a-le-man_y_la_a-le-ma-na

El_ir-lan-dés_y_la_ir-lan-de-sa

El_es-co-cés_y_la_es-co-ce-sa

Es-pa-fia, San-tan-der, Bél-gi-ca, Chi-na, Ar-gen-
ti-na, Chi-le
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DriLL 14

MIDDLE AND BACK VOWELS
Right Side of Triangle

[a], [o], [u]

Las_co-mas, los_pun-tos; los_mu-cha-chos, las_
mu-cha-chas

Los_cu-ba-nos, las_cu-ba-nas, los_a-lum-nos, las_
a-lum-nas

Lo pa-sa-do, lo fu-tu-ro

Blan-co, a-zul, co-lo-ra-do, po-co, mu-cho, lar-go,
Cor-to

DriLL 15

ALL VOWELS
The Triangle

il, [e], [a], [o], [u]

Mi_me-sa_o_la_su-ya

El_cu-chi-llo, la_cu-cha-ra, el_te-ne-dor

El_pla-to, la_ta-za, el_va-so, la_co-pa

U-no_u_o-tro_es_pa-ra_mi.

Cor-ta-mos_con_el_cu-chi-llo; to-ma-mos_la_so-pa_
con_la_cu-cha-ra.

El_va-so_y_la_co-pa_son_pa-ra_be-ber.

Para_es-cri-bir_te-ne-mos_plu-ma, tin-ta_y_pa-pel.

Los_pun-tos_car-di-nales_son: Nor-te, Sur, Es-te_
y_0O-es-te.



liv ' INTRODUCTION

DriILL 16
DIPHTHONGS!
ie, ia, iO, iu i ei, ell, ie’ Ue
e, a1, o1, ut al, au, 1a, ua
u, ue, ua, uo o, ou, 10, Uuo
u, e€eu, au, ou 1e, el 1a, ai
10, o1, iu, ut
ue, eu, ua, au
ul, u, uo, ou
DriLL 17
[jel

pie, piel, sie-te, cie-lo, diez, cien, tiem-po, tie-ne,
bien, se-tiem-bre, no-viem-bre, di-ciem-bre

Sién-te-se_quien_quie-ra

Cien-to, dos-cien-tos, tres-cien-tos, qui-nien-tos

DriLL 18

[jal
pia-no, me-dia, es-tu-dia, a-ca-de-mia, gra-cias,
far-ma-cia, as-tu-ria-no, va-len-cia-no, bo-li-via-no,
i-ta-lia-no, co-lom-bia-no, Ju-lia, Ju-hin, A-l-cia,
Ma-ria-no, Gra-cia-no, Jus-ti-nia-no

1 As already stated (see footnote, p. xxxi), orthographic diph-

thongs beginning with unaccented “1” or “u’ are not phonetic
diphthongs.



INTRODUCTION v

DriLL 19
[jol
Dios, es-tu-dio, es-tu-dio, be-bio, did, vid, rio, a-dios
Ju-lio, Gre-go-rio, Ig-na-cio, Pa-tri-cio, Vio-le-ta,

- Dio-ni-sio, ac-cion, tra-duc-cion, lec-cibn, com-po-si-
c16n, o-bli-ga-cion

DriLL 20
[ju]
triun-fo, viu-do, diur-no, triun-fo, ciu-dad, viu-da,
Miu-ra -
DrILL 21
[ei]

ley, rey, pei-ne, seis, vein-te, trein-ta, rei-no, rei-na,
a-cel-te, de-lei-te, a-cei-tu-na

DriLL 22

[ai]

ay, hay, bai-le, bai-lar, bai-l&, cai-man, cai-go,
bai-la-mos, A-de-lai-da, Rai-mun-do, Bai-lén, Jai-me

DRiILL 23
[oi]

“hoy, doy, soy, voy, es-toy, 0i-go, con-voy
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DriLL 24
[wi]

cui-da-do, cui-ta, cui-dar, con-cluir, cons-truir,
ins-truir, Luis, Lui-sa, Ruiz, rui-na

DriLL 25
[we]

pues, bue-no, cuen-to, lue-go, pue-blo, nue-vo,
des-pués, fue-go, a-bue-lo, a-bue-la, cin-cuen-ta, nue-ve,
puer-to, puer-ta, sue-co, No-rue-ga, Sue-cia, Ve-ne-
zue-la, Puer-to_Ri-co

DRriILL 26
[wa]

a-gua, Ii-gual, guan-te, len-gua, cua-tro, cuar-to,
cua-ren-ta, cua-dro, ca-sual, guar-do, cuan-to, cual,
guar-dia, Gua-te-ma-la, E-cua-dor, Juan, E-duar-do

DRriLL 27
[wo]

cuo-ta, ac-tud, a-ve-ri-guo, a-cen-tud, con-ti-nuo,
con-ti-nuo



INTRODUCTION Ivn

DriLL 28
[eu]

deu-da, feu-dal, deu-dor, Eu-ro-pa, eu-ro-pe-o,
Ceu-ta, Eu-ge-nio

DriLL 29
[au]

pau-sa, cau-sa, au-la, cau-san-te, Au-gus-to, Clau-dio,
Au-re-lio, Pau-la, Aus-tna, aus-tria-co

DriLL 30
“ TRIPHTHONGS !
lel, 1ai uel, uat
uel, uail 1e1, uel
uai, uel lel, 1al
1al, 1€e1 uel, uai
DriLL 31

es-tu-diéis, riais, buey, U-ru-guay, lim-piéis, friais,
con-ti-nuéis, Pa-ra-guay, a-li-viéis, es-tu-diais, ac-tuéis,
a-ve-ri-guais

1 As already stated (see footnote, p. xxxii), there is, as a matter
of fact, no such thing as a phonetic triphthong, the frst wo-
accented vowel in a “triphthong ”’ being either consonant ) ot \®\
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THE CONSONANTS

(To THE TEACHER : The Chart of Spanish Sounds facing page
xxvii should be reproduced on the blackboard, if the class 1s not

provided with a large chart.)

A. Consonants with Closure — Stops or Explosives, and
Nasals

DriLL 32°
Lip and Lip
[p], voiceless; [m], voiced nasal

pa-pa, ma-ma, a-mo, po-mo, ma-pa, pa-pa, a-ma

DRriLL 33
Tongue and Teeth

[t], voiceless; [n], voiced nasal
to-no, no-ta, an-te, tan-to, na-ta, en-te, A-na, to-tal

DriILL 34
Tongue and Hard Palate

[#], voiced nasal
ni-no, ma-ia-na, a-fo, pi-non, ma-na, pe-ia

DriLL 35
Tongue and Soft Palate

[k],. voiceless ; [g], voiced ; [n], voiced nasal

quien, a-qui, qui-to, ca-ma, CO-mo, cu-na, ac-to,
cla-se, a-cre, gui-ta, A-gue-da, ga-na, go-ma, gu-la,
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gra-no, glo-ton, ten-go, do-min-go, in-glés, A-ran-juez,
ban-co, tan-que

B. Consonants with Narrowing — Continuants or
Fricatives

DriLL 36
Lip and Lip

[w], voiced ; [b), voiced

a-gua, lue-go, bue-no, hue-vo, Huas-car, vi-ve,
va-mos, bue-no, a-ba-ca, be-bo, bo-ca, blan-co, bus-co,
a-bre, ha-bla, ab-sor-to

DriLL 37
Lip and Teeth

[f], voiceless

fin, fe, fa-ma, fu-ma, flau-ta, a-fa-ble, es-fin-ge,
fric-c16n, Fran-cis-co

DriLL 38
Tongue and Teeth

[0], voiceless; [8], voiced ; [s], voiceless; [Y], voiceless ;
[1], voiced ; [r], voiced ; [1], voiced

Ce-ci-lia, ce-ro, ca-be-za, za-pa-to, zo-na, zu-mo,
la-piz, luz, ca-paz, voz, co-noz-co, naz-ca, luz-ca, de,
di-a, de-dal, da-do, doy, du-da, e-dad, us-ted, si, se,
se-so, sal-sa, so-mos, Su-sa-na, sus-to, so-so, pa-is,
mas, los, dos, tres, las, sus, mis, sus, a-che, chi-no,
mu-cha-cho, mu-cho, chu-bas-co, Chi-na, Wa-t-na,
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ve-ré, pe-ro, puer-to, car-ta, cuer-po, cuar-to, bra-zo,
ha-blar, ha-llar, be-ber, de-cir, po-ner, dar, ha-cer,
con-tra, ri-sa, re-za, ra-ma, ro-sa, ru-so, ro-to, ra-bo,
res-ta, ri-ma, a-rri-ma, a-rre-me-te, pa-rra, pe-ITo,
a-rru-llo, des-a-rro-llo, en-re-do, en-ro-llo, des-en-re-do,
al-re-de-dor, Man-ri-que, li-so, len-to, le, la, o-la, lo,
bo-lo, lu-na, mil, del, mal, cual, sol, a-zul, pa-pel, ar-
bol, tal, ha-bla, plan-ta, te-cla

DriLL 39-
Tongue and Hard Palate
[j], voiced; [£], voiced
ye-ma, ya, ha-ya, yo, ma-yo, ca-y0, le-y0, yun-ta,
a-yu-no, a-lli, ha-llg, lle-var, e-lla, lla-ve, be-llo, llu-via

DRriLL 40
Tongue and Soft Palate

[x], voiceless (or [h], voiceless, throat)
ji-ba-ro, gi-ra, je-fe, e-je, gen-te, e-li-ge, jo-ta, jo-ven,
jue-ves, me-jor, mu-jer, ges-to, ju-gar, ma-ne-jo, gen-til,
ja-mon
C. Compound Sounds

DRrILL 41

[k + 8] or [g + 9]

fle-xi6n, a-ne-x16n, co-ne-xion, a-xio-ma, fle-xi-ble

DRILL 42

[g + 8] or [k + 8]
e-xa-men, la-xo, e-xu-be-ran-te, con-ve-xo, e-xac-to
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D. Letters with Modified Sounds

DRriLL 43
€¢ x b B — [S]

ex-tre-mo, ex-tra-flo, ex-tran-je-ro, ex-cep-to, ex-tra-
or-di-na-rio, fé-nix, Fe-lix

DriLL 44
€¢ n » — [m]

con-vie-ne, tran-via, en-viar, San Vi-cen-te, San
Ba-si-lio, San Pa-blo, Don Pe-dro, con-mi-go, in-mor-
tal, in-me-dia-to

DRriLL 45

Mute “u”

gue-rra, quie-ro, que-do, gui-ta-rra, pa-gue-mos,
que-rer, que

SYLLABICATION EXERCISES
(For DICTATION)

DriLL 46
el, fin, tu, la, su, ve, se, 1d
e-se, e-me, a-ca, a-Mo

DRriLL 47

ha-go, co-sa, ha-cer, de-cir, la-piz, di-fi-cil, Pa-na-m3,
cu-ba-no, pa-sa-do, Ca-ta-lu-na, te-ne-mos, lu-nes,
ca-be-za
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DriLL 48

ac-to, es-to, e-fec-to, an-do, mun-do, es-pa-iol,
res-pec-to, pun-to, ten-go, Ir-lan-da, con-ven-go, cor-to,
es-ca-so, in-ver-tir, in-ves-tir, At-lan-ti-co, dis-ci-pu-lo,
a-lum-no

DriLL 49

mu-cha-cho, e-lla, pe-rro, a-rre-me-te, mi-ll6n, ga-
lle-go, pe-cho, co-rre, po-llo, ga-lli-na

DriLL 50

blan-co, plan-ta, ha-bla, a-ma-ble, in-gle-sa, a-bra-zo,
so-pla, fe-bre-ro, A-fri-ca, no-viem-bre, di-ciem-bre,
tim-bre, te-a-tro, as-trc, con-tra

DriLL 51

gui-ta-rra, dis-tin-guir, gui-ta, A-gue-da, gue-rra,
ga-na, ha-ga, pon-go, gus-to, se-gun-do, ar-giiir, des-a-
gue, ver-guen-za, a-gua, a-guo-so

DriILL §2

qui-to, que, que-ma, ca-sa, Co-sa, cCuan-to, cues-tion,
a-qui, a-quél, a-ca, po-co, es-cu-do, es-cue-la

DriLL 353

ji-ne-te. e-le-gir, gen-te, u-Jer, ja-mon, jo-ven, ho-ja,
ge-nmio, Gil, ro-jo, jun-to, a-jus-ta, juan, fu-tio
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DRriLL 54

Ju-lia, Au-re-lio, miér-coles, jue-ves, vier-nes, ju-nio,
sep-tiem-bre, no-viem-bre, di-ciem-bre, plus-cuam-per-
fec-to, Dio-ni-sio, Ba-si-lio, ac-cion, lec-cion, se-rio,
pei-ne, hay

DriLL 55

es-tu-diéis, friais, ac-tuéis, U-ru-guay, buey, riais,
a-ve-ri-guais, a-giiéis, a-ve-ri-gieis

DriLL 56

pa-is, di-a, con-ti-ni-o, diu-o, le-o, ve-a-mos, le-a,
cre-o0, ac-tu-o, le-1-a, de-ci-a, ma-iz, re-u-nir

DriLL 57
MUTE LETTERS

ha-ce, has-ta, al-mo-ha-da, al-ha-ja, Al-ham-bra,
ha-cien-da, re-loj, boj, frac (For mute ““u”’ use Drills

51 and 52.)

ACCENTUATION EXERCISES
(For DicTATION)

DriLL 58

her-ma-no, me-sa, pun-to, som-bre-ro, se-gun-do,
mi-se-ri-cor-dia, le-van-tan, ha-blan, e-xa-men, es-tu-
dia-ban, es-cri-bie-ron, co-me-mos, lec-cio-nes, o-ca-
sio-nes, fran-ce-ses, ac-clo-nes, ca-rac-te-res, O-ti-gen
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DRriLL 59

te-ner, ha-blar, vi-vir, lla-mar, an-da-luz, ca-paz,
ver-dad, re-loj, Bra-sil, Sal-va-dor, E-cua-dor, se-ior,
es-pa-iiol

DRriLL 60

at-mos-fe-ra, di-a, hé-ro-e, pa-pa, ar-bol, po-li-ti-ca,
e-Xa-me-nes, o-ri-ge-nes, la-piz, Ja-pon, Cor-do-ba, ca-
rac-ter, fran-cés, inglées

DRILLS ON THE ALPHABET

DriLL 61
(For PRONUNCIATION)

In this drill the class is required to say the Spanish alphabet in
chorus, pronouncing the name of each letter after the teacher;
then, each student individually must give the whole alphabet in
Spanish.

DriLL 62
(For WRITTEN WORK)

For this drill the student is required to write down the Spanish
alphabet, giving in front of each letter the Spanish name and the
sound or sounds it represents, with examples. The student should
be allowed to copy the alphabet given on pp. xxxiii—xxxiv, but
he must furnish his own examples.
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LIST OF ABBREVIATIONS

Used in the Lessons and in the Vocabularies

a. or adj., adjective
acc., accusative
ady., adverb

art., article

aux., auxilary

cap., capital

card., cardinal
cond., conditional
conj., conjunction
dat., dative

def., definite
demonst., demonstrative
dim., diminutive

f. or fem., feminine
fig., figuratively
ger., gerund

imper., Imperative
impers., impersonal
ind. or indef., indefinite
indic., indicative
inf., infinitive
interr., interrogative

intr. or intrans., Intransitive

irr., irregular
I1t., literally
m. or masc., masculine

neut., neuter

numb., number

obj., object, objective
ord., ordinal

perf., perfect

pers., person, personal
?l., plural

pop., population
poss., possessive

?. p., past participle
ppl., participle

prep., preposition, prepositional
pres., present

pret., preterit

pron., pronoun

refl., reflexive

reg., regular

rel., relative

5., substantive, noun
sing., singular

subj., subject, subjective
subjunct., subjunctive
suf., sufhx

trans., transitive

v., verb

vbl., verbal

+, and or plus; words in parentheses () are to be supplied or
translated; words in brackets [ ] are to be omitted

xvi




- ELEMENTOS DE ESPANOL

AN ELEMENTARY SPANISH GRAMMAR FOR
| SCHOOLS AND COLLEGES

LECCION PRIMERA
| El Articulo. El Verbo tener

I. TexTo EspaNoL

EN LA CLASE

El maestro tiene un libro en la mano. Es el libro
de espafiol. Los alumnos tienen unos libros. Son
los libros de espafiol. En la sala hay una mesa.
Es la mesa del maestro. En la mesa hay lapices,
plumas, papeles, y libros. El maestro tiene un lapiz
en la mano. La sala tiene un mapa de Espafia. Los
alumnos tienen unos libros y unas plumas.

El maestro y los estudiantes hablan en el idioma
espanol. El maestro habla a los alumnos en espanol.
Los alumnos y las alumnas hablan al maestro en
espanol.

VOCABULARIO
a, to de, of
el alumno, pupil (masc.) el, masc. def. art., the; pl., los
la alumna, pupil (fem.) en, in, on

la clase, class, classroom es, (he, she, 1) s



2 ELEMENTOS DE ESPANOL

Espaila, Spain la maestra, teacher ( fem.)
espaiiol, -a, Spanish el mapa, map
el estudiante, student, scholar la mano, hand
habla, (he, she, it) speaks la mesa, table, desk
hablan, (they) speak el papel, paper
hay, there 1s, there are la pluma, pen
elidioma, language la sala, room
la, fem. def. art., the; pl.,las son, (tl-+) are
el ldpiz (pl., l4pices), pencil un, -a, :ndef. art., a, an
el libro, book unos, -as, some, any, a few

el maestro, teacher (masc.)

Learn the cardinal numbers from 1 to 10, p. 277.

II. CoNjuGACION

El verbo tener, to have (in the sense of to possess)
Gerundio : teniendo; participio pasado: tenido

PrRESENTE DE INDICATIVO

PERSONA SINGULAR PLURAL
1a. yo ! tengo nosotros, -as ! tenemos
th ! tienes (familiar) vosotros, -as ! tenéis
2a. (familiar)
| usted! tiene (formal) ustedes ! tienen
| (formal)
3a. é€l, ella? tiene ellos, -as ! tienen

1 Inasmuch as each person has its own ending for the verb form,
the subject pronoun is usually omitted. It is required, however,
for the sake of clearness, before the 3d person forms, singular
and plural, as tiene, ¢.g., is common to usted, él, ella. In thease
of the other persons, the pronoun may be used for emphasis. *:

Usted (abbreviated U., Ud., V., or Vd.; pl.,UU.,Uds., VV., Vds.)
is a comparatively modern pronoun, it being a contraction of Vuestra
Merced, Your Grace. It always takes the 3d person form of the

verb, object pronoun, possessive pronoun, and possessive adyectve,
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III. GramMATICA

1. El articulo determinado.

MaAscuLINO FEMENINO
SINGULAR PLURAL SINGULAR PLURAL
el alumno los alumnos la alumna 1las alumnas
el maestro 410S maestros la maestra las maestras
el idioma los idiomas la sala las salas

2. El articulo indeterminado.

MAscuLINO FEMENINO
un libro una mesa
un lapiz una pluma
un mapa una mano

3. Significado de las formas plurales del articulo inde-
terminado.

Tengo unos libros.
i Tiene usted unas plumas?
Los dlumnos tienen unos libros y unas plumas.

4. Contraccibn del articulo determinado masculino

singular. '
Los alumnos hablan al maestro.
El maestro habla al alumno.
El libro del alumno.
El maestro habla del libro.
El maestro de los alumnos.
Los alumnos hablan a la maestra.
La mesa de la sala.
El maestro habla a las alumnas.
La maestra habla a los alumnos.
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IV. Ejercicios
A. Conversacién.

1. i Qué tengo en la mano? 2. § Qué hay en la mesa!
3. i Qué tienen los alumnos? 4. jQué tengo yo!
5. 4 Qué tienen ustedes? 6. § A quién habla el maestro!
7. i En qué idioma hablan los alumnos en la clase?
8. i Qué mapa tiene la sala? 9. § Cuantqs lapices hay
en la mesa? 10. § Cuantos libros tengo en la mano?

B. Preguntas de gramitica.

1. How many forms has the Spanish definite article!
2. What are the forms of the Spanish indefinite article!
3. What is the meaning of the plural forms of the indefinite
article? 4. When does” the contraction of the definite
article occur?

C. Anilisis.
Explain the definite and indefinite article in I. Texto
Espanol.

D. Conjugacibn. ;

Conjugate the present indicative of tener in complete sen-
tences, e.g.: Tengo un libro, El alumno tiene lapices.

E. Gramftica.
(1) Supply the proper definite article before each of the

following nouns :

mesa, lapiz, libros, idioma, mapa, sala, maestra, maestro,
alumno, alumnas.

(2) Supply the proper indefinite article before each-of the

following mouns :

mano, papel, alumno, maestro, pluma, \eccidn, Whro.
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(3) Replace the dashes by de, del, de la, de los, de las, al,
a la, a los, a las, unos, unas, as the text may require :

1. La mesa sala. 2. El libro maestro.
3. La maestra habla alumno. 4. El maestro tiene
papeles en la mesa. 5. Los alumnos hablan
maestro. 6. Los lapices alumnos. 7. El mapa
Espana. 8. Tenemos plumas. 9. El alumno habla
maestra. 0. La maestra tiene libros.

F. Traduccién al inglés.
Translate E, when completed, into English.

G. Traduccibn al espailol.

A book 1s (esta) on the table. [lt] 1s the book of the
teacher (masc.). The books of the pupils (masc.) are in
Spanish. The pupils (fem.) also (también) have books.
The pens and the pencils are (estan) on the tables. There
are some books on the table of the teacher (masc.).

The pupils speak to the teacher (masc.) in Spanish. The
teacher speaks to the pupils in Spanish also.

H. Composicién.

Write six sentences, using the definite and the indefinite
articles.



LECCION SEGUNDA
El Verbo ser

I. TeExto EspaNoL

EN LA CLASE

La Senorita White es la maestra. Ella es norte-
americana. Nosotros también somos norteamericanos.
Ella es buena. También los alumnos son buenos.
Algunos alumnos son malos.

La maestra tiene un libro en la mano. Es el libro
de espafiol. El libro es de la maestra. Los libros
son para leer.

Nosotros somos los alumnos. Estudiamos el es-
pafiol. El espafol es el idioma de Espana y de los
.paises hispanoamericanos. El espafiol es necesario
para los norteamericanos.

La mesa es de madera; es de la maestra. Los -
pupitres son de madera; son para los alumnos. Las
plumas son de acero. Las plumas son para escribir.

La maestra es de Californta. Los alumnos son de
diferentes partes de los Estados Unidos.

VOCABULARIO
el acero, steel los Estados Unidos, United States
alguno, -a, some, any estudiamos, we study
bueno, -a, good, kind estudiar, to study
ella, she hispanoamericano, -a, Span-
escribir, to write 1sh-Amernican
6
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leer, to read para, for
la madera, wood la parte, part
malo, -a, bad el pupitre, school desk
necesario, -a, necessary la seflorita, Miss, young lady;
norteamericano, -a, North- (in address) madam
American, American ser, to be (for qualities)
nosotros, -as, we también, also

el pafs, country

Learn the cardinal numbers from 10 to 20, p. 277.

II. ConNjucaciON

El verbo ser, to be (denoting quality)
Gerundio : siendo; participio pasado: sido

1R e
: PRESENTE DE INDICATIVO
SINGULAR PLURAL
YO SOy Nosotros, -as SOMOos
',' tu eres VOsotros, -as Sois
. usted es ustedes son
- - él,ella es ellos, -as son

5. REMARK. —The English subject pronoun i, refer-
ring 'toTanimals, things (él, ella), or ideas (ello), is very
rarely ‘ranslated into Spanish. It should therefore be
omitted} unless used after a preposition. |

III. GraMATICA

6. Usos del verbo ser (el verbo substantivo).

a.”La senorita White es la maestra |
Ella es norteamericana | Essential quality

Nosotros somos los alumnos; (predicate noun).

SOmMOS norteamericanos )




8 ELEMENTOS DE ESPANOL

b. Lamaestra esbuena 1» Predicate adjectives denot-
El espafiol es necesario | ing guality (inherent).

c. Yosoyde Nueva York |
La maestra es de Espaiia |

d. Ellibro es de papel Material of which a thing is
La mesa es de madera made (quality).

e. Ellapiz es del alumno Possession or ownership
La mesa es delamaestra | (quality).

f. Los pupitres son para los alumnos } Destination or pur-

 Origin (quality).

Los libros son para leer pose (quality).

Note that ser is used in all cases where 2o be denotes
quality, essential or inherent, even if not permanent.

IV. Ejercicios
A. Conversacibn.

I. i Quién es la maestra? 2. La maestra no es es-
paiola, i qué es? 3. § Quiénes son los alumnos? 4. Los
alumnos no son espafioles, § qué son? 5. § Quiénes son
buenos! 6. j Quiénes son malos? 7. ;i Qué libro es el
que tiene la maestra en la mano? 8. § Para qué son los
- libros? 9. i Qué es el idioma de Espafia? 10. § Qué es

el espanol para los norteamericanos? 11. § De qué es la
mesa? I2. § De quién es la mesa? 13. § De qué son
los pupitres? 14. { Para quién son los pupitres?
" 15. § De qué son las plumas? 16. § Para qué son las
plumas? 17. i De donde es la maestra? 18. § De
donde son los alumnos ?

B. Preguntas de gramitica.

1. Why is ser used with a predicate noun? 2. When
1s ser used with a predicate adjective? 3. Why is ser
used to denote origin! 4. Why 1is set used ta denote
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the material of which a thing is made? 5. Why 1is 1t
used to denote- possession or ownership? 6. Why 1s 1t
used to denote destination or purpose ?

C. Anilisis.

Explain the uses of ser in I. Texto Espanol.
D. Conjugacién.

Conjugate the present indicative of ser in complete sentences,
e.g.: Yo soy norteamericano.

E. Gramftica.
Replace the dashes by the proper form of ser:

Los alumnos norteamericanos. Estudian el espanol,
porque el espaiol necesario. lienen libros. Los libros
para estudiar. La mesa de madera. El libro
de papel, y para leer. La maestra la seforita

White. Ella de Nueva York.

F. Traduccién al inglés.
Translate E, when completed, into English.

G. Traduccibén al espaiiol.

The teacher 1s Miss Smith. She i1s an American. She
is from Boston. She has a book in her hand. [It] i1s the
Spanish book (the book of Spanish). “She says (speaks) in
Spanish to James: Who 1s the teacher? — You are the
teacher. — What are you? — I am a pupil; 1 am an Amer-
ican. — Why do you study Spanish ? — Because Spanish
is necessary for (the) Americans. [It] is the language of
Spain and of the Spanish-American countries.

H. Composicibn. .
Write six complete sentences with sey.



LECCION TERCERA
El Verbo estar

I. Texto EsrpaNoL

EN LA CLASE

Los alumnos estin en la clase. lLa clase est& en
la escuela. Pedro no estd en la clase porque esté
malo. Maria tampoco esté en la clase porque también
estd mala. Los otros alumnos estdn buenos y estén
en la clase.

Nosotros estamos sentados en los bancos delante de
la maestra. La maestra esté de pie delante de nosotros.
Detras de la maestra estd la mesa. Detras de la mesa
estd la pared. En las paredes estdn las pizarras, los
cuadros, y los mapas.

En la pizarra estd escrita la leccion. La leccion
esti escrita en espafiol. Los libros de los alumnos
también estédn en espahol.

La maestra estd hablando de la leccion. Los
alumnos estdn atentos; estdn callados. Estin es-
cuchando a la maestra, y estdn preparando la leccion.

VOCABULARIO
atento, -a, attentive el cuadro, picture
el banco, bench delante de, in front of
bueno, -a (with estar), well de pie, standing
callado, -a, silent, quiet detrés de, behind

10
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escrito, -a, written otro, -a, other, another
escuchando, listening el pie, foot
escuchar, to listen la pizarra, blackboard
la escuela, school porque, because, for
estar, to be (denoting state) preparando, preparing
hablando, speaking _ preparar, to prepare
la leccién, lesson sentado, -a, seated
malo, -a (with estar), ill, sick tampoco, neither, not . . .
la pared, wall either

Learn the cardinal numbers from 20 to 100, p. 277, and
141, p. 280.

II. ConjucacioN

El verbo estar, 1o be (denoting state)
Gerundio : estando; participio pasado : estado

PrESeENTE DE INDICATIVO

SINGULAR PLURAL
YO estoy nosotros, -as estamos
tu estés VOSotros, -as estais
usted esté ustedes estdn
el, ella estéd ellos, -as estan

ITI. GraMATICA

7. Usos del verbo estar.

2. Maria estd mala Predicate adjectives de-
) . noting state or condi-
LOS alumnos estan atentos dition (not quality).

b. Los alumnos estén callados |F2st participles used as

La leccion estd escrita predicate adjectives to

- | show state or condition
Lamaestra esti sentada of subject.

v
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¢. La clase esta en la escuela
Los alumnos estdn en la clase
Los cuadros estdn en las paredes
d. La maestra estd hablando Progressive tense
Los alumnos estin escuchando| with gerund.

Situation or |
tion.

Note that estar i1s used wherever z0 be expresses s
condition, or location (position, situation). Estar is :
used to denote quality.

IV. EjEercicios
A. Conversacién.

1. { Donde estan los alumnos? 2. § Donde est
clase? 3. § Por qué no esta Pedro en la clase? 4.
qué tampoco Maria esta en la clase? 5. j Quiénes ¢
buenos? 6. i En qué estan ustedes sentados? 7. §
esta de pie? 8. jQué esta detras de la mae:
9. § Donde estan las pizarras? 10. § Donde esta es
la leccion? 11. § En qué idioma estan los libros d
alumnos? 12. § De qué esta hablando la mae:
13. § Quiénes estan atentos y callados? 14. § Qué «
preparando ustedes?

B. Preguntas de gramAtica.

1. When 1s estar used with a predicate adjec
2. When is estar used with a past participle? 3.
is estar used to denote situation or location? 4. W
estar used with the gerund to form the progressive ten:
C. Anilisis.

Explain the uses of estar in 1. Texto Espanol.

D. Conjugacibn.

Conjugate the present indicative of estar in complete
sences.
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E. Gramftica.
Replace the dashes by the proper form of estar:

malos; no en la clase. Nosotros
en la clase. Los alumnos atentos
hablando. Cuando la maestra
habla, los alumnos callados. La maestra de pie
y los alumnos sentados. Delante de los alumnos
la pared. En la pared los mapas. La leccion
crita en la pizarra.

Dos -alumnos
buenos y
porque la maestra

€S-

F. Traduccibén al inglés.
Translate E, when completed, into English.

G. Traduccifn al espaiflol.

The pupils are in the classroom. They are preparing
the lesson. The lesson is written on the board. They are
attentive and are listening to the teacher. She is speaking
in Spanish. She asks: Are you seated, George? — Yes,
Madam, I am seated. — Am I also seated ? — No, Madam,
you are not seated, you are standing in front of the class.
— Are you listening? — Yes, Madam, I am attentive; I
am preparing the lesson.

H. Composicién.

Write six sentences illustrating estar.



LECCION CUARTA

Los Verbos ser y estar

I. TeExto EspaNoL
EN LA CLASE

La clase de espafiol estd en la sala. Es la sala de
clase. El maestro es espafiol y estd en la clase. Los
alumnos son americanos y estdn en la clase. La clase
estd en la escuela; la escuela estd en Boston; Boston
estd en los Estados Unidos. Un alumno es de Cali-
fornia, otro es de Nueva York, y otros son de diferentes
partes de los Estados Unidos.

El maestro estd sentado en el sillon; los alumnos
estdn sentados en unas sillas, delante del maestro.
Detras del maestro estd un mapa; es el mapa de
Espafia. La mesa y las sillas son de madera. -

El libro que est4d en la mesa del maestro esté escrito
en espafol. Los libros que estdn en los pupitres de
los alumnos estdn en espanol y son de los alumnos.
Los libros son para estudiar.

El maestro es respetado por los alumnos; es severo
cuando ellos son malos. Pedro es bueno, pero no
estd en la clase porque estd malo.

I.a leccion estd escrita en la pizarra. Los alumnos
estdn estudiando la leccion.

14
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VOCABULARIO
americano, -a, a. and 5., Amer- Nueva York, New York
ican . otro, -a, other, another
bueno, -a, good, well para, for, in order to
cuando, when pero, but
diferente, different respetado, -a, respected
la escuela, the school severo, -a, severe
- estudiando, studying la silla, the chair
malo, -&, bad, ill, sick el sillén, the arm-chair

Learn the cardinal numbers from 100 to 1000, p. 278, and
141, p. 280.

II. CoNjuGacION

Review the present indicative of ser, p. 7, and estar, p. 11.

ITI. GraMATICA

8. Usos del verbo ser (el verbo substantivo).

a. El maestro es espaifiol Essential quality (pred-
Pedro es alumno de espafiol | icate noun).

] Inherent though
b. Cuando los alumnos son malos, el| not permanent

maestro s severo quality (predi-
cate adjective).

¢c. Un alumno es de Oregén, otro es de
Califo }Orlgm

d. El lapi1z es para el alumno
Los hibros son para estudiar

} Destination or purpose.

e. La mesa es de madera | Material of which a thing is
Lasplumas son de acero| made.
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f. El libro es del maestro } Ownership, possession.

-

Passive voice. Note
. that the past parti-
ciple 1s used as a
verb proper whose
action 1s executed
on the subject by
J an agent.

g. El maestro es respetadb por los }
alumnos

9. Usos del verbo estar.

Predicate adjective denoting state or
Pedro esti malo } ¢ ad) g
condition.

] Past participle used as
b. Los alumnos estin sentados | predicate adjective

La leccion esté escrita to express state or
condition of subject.

4

¢c. El maestro esti en la sala .
Nueva York estd en América | Situation or location.
El mapa estd detras -

d. Los alumnos estin estudiando { Progressive tense.

IV. EjEercicios
A. Conversacifn.

1. ¢ Quién soy yo? 2. § Quién es usted? 3. § Dénde
estamos ! 4. i Qué estan estudiando los alumnos?
5. ¢ De quién es el libro que esta en la mesa? 6. § Para
qué son los libros? 7. i De qué es la mesa? 8. § Por
qué no esta Pedro en la clase? 9. i Por quién es respetado
el maestro? 10. § De donde es usted? 11. § Cuando es
severo el maestro?  12. § De quién son los libros que estan
en los pupitres? 13. i Donde esta escrita la leccién?
14. ; Donde esta el mapa? 15. § Donde y en qué estan

sentados los alumnos ?
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B. Preguntas de gramética.

1. How 1s to be translated when used before a predicate
noun? 2. Which verb is used to denote situation or
location? 3. Which is the auxiliary for the passive voice ?
4. When the English past participle 1s used as an adjective
showing the state or condition of the subject, how is to be
translated? 5. Which 1s the auxiliary for the progressive
tenses? 6. Which verb 1s used to denote accidental state
or condition ? ~

C. Anilisis.

Explain the use of ser and estar in the sentences contained
in I. Texto Espanol.

D. Conjugacibn.

(1) Conjugate the present indicative of ser im complete
sentences, e.g.: El maestro es espafiol.

(2) Conjugate the present indicative of estar in complete
sentences, e.g.: Estoy estudiando el espafiol.

E. Gram#itica.

Fill in the blank spaces with the respective forms of ser or
estar, as the case may be.

1. El maestro sentado en una silla. 2. La silla
de madera. 3. la silla del maestro. 4. Los
alumnos estudiando la leccion. 5. La leccion la
segunda. 6. El libro del alumno y en la mesa.
7. El maestro de Espafia. 8. Yo de California.
malo. 10. Pedro

9. Usted bueno pero un
alumno malo; no en la escuela porque malo.
11. Boston en Massachusetts. 12. El mapa

para estudiar.
delante

detras del maestro. 13. Los libros
14. Los alumnos sentados en las sillas;
del maestro.
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F. Traduccibfn al inglés.
Translate E, when completed, into English.

G. Traduccion al espaiiol.

We are 1n the classroom; we are Americans, and are well.
The teacher 1s Miss Pereda. She is Spanish; she is from
Seville; she 1s good, but when the pupils are bad, she is
severe. She is respected by the pupils. The pupils” are
seated; the teacher 1s standing 1n front of the pupils; she
is explaining the lesson, and the pupils are silent and listen-
ing. The lesson is written on the blackboard, and is [being]
copied by the pupils. They are writing in the notebooks.

H. Composicién.

Write five complete sentences with ser and five with estar.



LECCION QUINTA
Género del Sustantivo. El Verbo Auxiliar haber

I. TExTo EsrpaNoL

EL REINO ANIMAL

El reino animal esta compuesto de .los hombres y
los animales, que son de dos sexos: el masculino y
el femenino. El hombre y la mujer son los seres
superlores de la creacmn, porque tienen inteligencia
y razon, que no tienen los animales, como el caballo
y la yegua, el toro y la vaca, el gallo y la gallina, et-
cétera.

Hay hombres que son maestros, médicos, ingenieros,
sastres, carpinteros, o criados, etcétera. Hay mujeres
que son maestras, enfermeras, costureras, lavanderas,
cocineras, o criadas, etcetera.

Las cosas inanimadas, aunque no tienen S€X0, son
del género femenino o masculino, segin el articulo
usado delante de sus sustantivos.

VOCABULARIO
el animal, 5., animal la cocinera, cook
animal, a., animal como, as, like
aunque, although compuesto, -a, composed
el caballo, horse la cosa, thing
el carpintero, carpenter la costurera, seamstress

19
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la creacién, creation
el criado, servant (masc.)
la criada, servant ( fem.)
la enfermera, nurse (medical)
la gallina, hen
el gallo, rooster
el género, gender
el hombre, man
inanimado, -a, inanimate
el ingeniero, the engineer
la inteligencia, intelligence
la lavandera, washerwoman
el médico, physician
la mujer, woman
0 (u before o or ho), conj., or

ELEMENTOS DE ESPANOL

que, rel. prom., who, which,
that
la razbn, reason, reasoning
el reino, kingdom
el sastre, tailor
segfin, according to
el ser, being
el sexo, sex
su (pl., sus), their
el sustantivo, noun
la terminacién, ending
el toro, bull
usado, -a, used
la vaca, cow
la yegua, mare

Learn the cardinal numbers from 1000 to 10,000, p. 279,

and 141, p. 280.

II. ConjucaciON

El verbo auxihar haber, to have (with past participle)
Gerundio : habiendo; participio pasado: habido

PrRESENTE DE INDICATIVO

SINGULAR

yo he
ta has
usted ha
el, ella ha

PLURAL

nosotros, -as hemos
vosotros, -as habéis

ustedes han
ellos, -as han

10. REMARK. The auxiliary haber, corresponding to the
English auxiliary to have, 1s used with the past participle of

the respective verb to form the compound tenses.

The

present indicative + past participle forms the perfect tense.
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III. GramMATICA

11. El género del sustantivo.
a. Segln el sexo de personas o animales :

MASCULINO FEMENINO

el hombre el criado la mujer la criada

el maestro- el sastre la maestra la costurera
el alumno el caballo la alumna la yegua

b. Segln el articulo que estd delante:

MASCULINO FEMENINO
el verbo el lapiz la creacion  la pluma
el libro un sillon la sala una silla
el articulo el reino la gramatica la mesa
el idioma el sexo la mano la inteligencia
el papel un mapa la clase . una cosa

Note that nouns designating inanimate objects are either
masculine or feminine, according to the gender of the article
preceding them. Generally, nouns ending in 0 are masculine,
and nouns ending in a are feminine.

Students shoyld always learn Spanish mouns together with
their respective articles.

\ IV. EjErcicios
A. Conversacidn.

1. ;§ Como esta compuesto el reino animal? 2. ;j Cuan-
tos sexos hay? 3. j Quiénes son los seres superiores de la
creacion?! 4. § Por qué son el hombre y la mujer los seres
superiores de la creacion? 5. § Qué tiene el hombre que
los animales no tienen? 6. § Qué es el caballo? 7. i De
qué sexo es el hombre? 8. § Qué cosas no tienen sexal
9. & Cuantos géneros hay en espanol?! 10, {Quk & &
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femenino de ‘“toro”? 11. jQué es el masculino de
“gallina”? 12. § De qué género es el sustantivo * cos-
turera”? 13. i Por qué? 14. § De qué género es el

sustantivo ‘ carpintero ”’?  15. § Por qué?

B. Preguntas de gramitica.

1. How many genders are there in Spanish? 2. Which
nouns belong to the masculine and which to the feminine
gender?! 3. How 1s the verb haber used in Spanish?
4. How can you tell the gender of nouns designating in-
animate things?

C. Anilisis.
Explain the genders of the nouns in I. Texto Espanol.

D. Conjugacién.

Conjugate the present indicative of haber in complete sen-
tences with the following past participles :  sido, estado,
tenido, c.g.: Yo he sido alumno ; Ustedes han tenido
libros.

E. Gramitica.

(1) Fill in the blank spaces with the definite article, masculine
or feminine, singular or plural, or the indefinite article, mascu-
line or feminine, as required :

I. libros de alumnos. 2. El hombre tiene
caballo y vaca. 3. mesa del maestro. 4. —
maestro habla a maestra. §. lengo - libro; es
libro de espafiol. 6. animales no tienen inteli-

gencia. 7. gallo y gallina son animales.
8. hombre y mujer son personas. Q. —
seres superiores de creacién son hombres y ——
mujeres.  IO. alumna tiene pluma.
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(2) Write a list of ten masculine and ten feminine nouns,
using the definite article with some and the indefinite article
with others.

F. Traduccién al inglés.
Translate E, when completed, into English.

G. Traduccibn al espaiiol.

The superior beings of (the) creation are (the) man and
(the) woman, because they have intellect and reason. (The)
animals, as the horse, the mare, the bull, the cow, the cock,
the hen, etc., have not intelligence. In Spanish, there are
two different genders, the masculine and the feminine. One
(uno) 1s for the masculine sex, and the other for the feminine
sex. (The) inanimate things are of the masculine or (of)
the feminine gender, according to the article used before
their nouns.

H. Composicién.

Write six sentences using nouns of the masculine and the
feminine gender.



LECCION SEXTA

Ntmero del Sustantivo. Las Conjugaciones Regulares.
Los Verbos estudiar, aprender, escribir

I. TeExTto EspaNoL

EN LA CLASE

Para hablar y escribir el espafiol como los espaiioles,
estudiamos la gramatica en casa y hablamos espanol
en la clase. Aprendemos mucho cuando estamos aten-
tos a las explicaciones del maestro. Ya hemos apren-
dido muchas palabras, y hemos escrito (not escribido)
Varios €jercicios.

Para aprender la formacion del plural en espanol
hablamos de las diferentes cosas que hay en la sala,
como la puerta, las ventanas, las paredes, el techo,
el suelo, las pizarras, la mesa, los pupitres, las sillas,
los libros, los lapices, las plumas, etcétera.

Algunas veces algunos alumnos contestan al maestro

en voz baja, y el maestro dice:  Ustedes deben hablar
en voz alta.”

VOCABULARIO
alto, -a, loud, high, tall como, as, like
aprender, to learn contestar, to answer
bajo, -a, low deben, you, they ought to
la casa, house, home; en casa, dice, he says
at home el ejercicio, exercse

24
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escribir, to write la pared, wall
escrito, p. p. of escribir, writ- el plural, plural
ten la puerta, door
estudiar, to study que, conj., that
etcétera, and so forth el suelo, floor
la explicacién, explanation el techo, ceiling
la formacibn, formation varios, -as, several
la gramética, grammar la ventana, the window
mucho, -a, much; -0s, -as, la vez, time (instance)
many la voz, voice
la palabra, word ya, already

Learn the cardinal numbers from 10,000 to 1,000,000,000,
p. 279, and 141, p. 280.

II. CoNjuGAcION
Presente de Indicativo

Las conjugaciones regulares

1a. Conjugacion 2a. Conjugacion 3a. Conjugacion
infinitivo en infinitivo en infinitivo en
-ar -er -ir
MODELO MQDELO MODELO
estudiar aprender escribir
yo estudio aprendo escribo °
ta ..... as  ...... es  ..... es
usted ..... a Y - S e
el,ella ..... a ... e  ..... e
nosotros ..... amos @ ...... emos = ..... imos
VOSOtros ..... ais ... ..CIS C .. is
ustedes ..... an = ...... en  ..... en
ellos,-as ..... an  ...... en  ..... en

12. Note that verbs are regularly conjugated when the
stem of the infinitive remains unchanged throughout the
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entire conjugation, and merely adds the endings (inflections)
for the different persons, numbers, and tenses.

13. Note that the stem of a verb 1s obtained by dropping
the infinitive ending -ar, -er, or -ir, as the case may be, thus,
in estudiar, aprender, and escribir, the stems are, respectively,
estudi-, aprend-, and escrib-.

ITI. GraMATICA

14. El plural de sustantivos.
a. Sustantivos terminados en vocal :

SINGULAR PLURAL

la puerta las puertas
el techo los techos

la ventana las ventanas
el suelo los suelos

la clase las clases

el pupitre los pupitres

b. Sustantivos terminados en consonante :

SINGULAR PLURAL
el ser los seres
la pared las paredes

) el papel los papeles
la leccion las lecciones
el espanol los espafioles
la razon las razones

¢. Sustantivos terminados en 2z:

SINGULAR PLURAL
el lapiz los lapices
la vez las veces

la voz \as vOtes
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IV. Ejercicios
A. Conversacién.

1. § Qué estudian ustedes para hablar como los espafioles ?
2. § Qué idioma hablamos en la clase? 3. § Dénde estudia
usted la leccibn de gramatica? 4. § Cuando aprenden
ustedes mucho? 5. § Cuantas palabras espafiolas han
aprendido ustedes ya? 6. § Cuantos ejercicios han escrito
ustedes ya! 7. § Qué cosas hay en la sala? 8. § Cémo
contestan los alumnos al maestro? 9. § Qué dice el
maestro? 10. §{ De qué hablamos para aprender la for-
macion del plural?

B. Preguntas de gramética.

1. How many regular conjugations are there in Spanish ?
2. When are Spanish verbs conjugated regularly? 3. To
what conjugation does contestar belong? 4. To what
conjugation does aprender belong? 5. To what conjuga-
tion does escribir belong? 6. How many numbers are
there in Spanish? What are they?! 7. How do you form
the plural of nouns ending in a vowel? 8. How do you
form the plural of nouns ending in a consonant? 9. How
do you form the plural of nouns ending in z ?

C. Anilisis.

Explain the formation of the plurals of the nouns used in
I. Texto Espanol.

D. Conjugacibn.

(1) Conjugate the present indicative of estudiar in complete
sentences, e.g.: Estudio la leccion en casa.

(2) Conjugate the present indicative of aprender in complete
sentences, e.g.: Aprendemos mucho en la clase.

(3) Conjugate the present indicative of escribir in complete
sentences, ... El maestro escribe la leccion en \a przatva.
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E. Gramitica.

(1) Fill in the blank spaces with the respective article, definite
or indefinite, and put the nouns in plural whenever indicated by
a dash after the singular form : -

maestro. 2. lengo libro—.
3. En sala hay suelo, techo, ventana—,
pared—, y pizarra—. 4. lapiz— son para escribir.
5. Nosotros somos alumno— de espanol. 6.
pupitre— de alumno—. 7. Hemos escrito

1. Usted es

ejercicio— dos vez—. 8. espanol— hablan espafiol.
9. Ya hemos estudiado cuatro leccion—. 10. La sala
tiene cuatro pared— y dos ventana—. II. Yo tengo

papel— de alumno—. 12. lapiz— de

alumno— estan en pupitre—.

(2) Write a list of ten nouns with their plural forms.

F. Traduccién al inglés.
Translate E into English when completed.

G. Traduccién al espailol.

We have pencils, pens, books, and chairs. [We] are in
the classroom, studying Spanish. By the explanations of .
the teacher [we] learn much (mucho). Some pupils, some-
times, speak in [a] low voice, and the teacher says that
(que) [they] ought to speak in [a] loud voice. In order to
(para) learn the formation of the plural, we talk of the many
(muchas) things that there are in the classroom.

The room has a door, two windows, four walls, six black-
boards, a ceiling, a floor, and many pictures.

H. Composicibn.

Write six sentences giving the singular and plural of different
ROUNS.



LECCION SEPTIMA

Las Divisiones del Tiempo. . El Dia. La Hora.
Los Verbos abrir y cerrar

I. TExTOo EspaNoL

EL DfA. LA HORA. EL RELOJ

El dia esta dividido en dos partes: el dia y la noche;
y esta subdividido en la manana, el mediodia, la tarde,
la noche, y la medianoche. Aqui tenemos un reloj.
El reloj es para indicar la hora. El horario (la mane-
cilla corta) indica las horas; el minutero (la mane-
cilla larga) indica los minutos; otra manecilla, el
secundario, indica los segundos. Por ejemplo: Cuando
el horario esta en las diez y el minutero en las doce,
son las diez (en punto) de la mafiana o de la noche;
s1 el horario y el minutero estan en las doce, son las
doce del dia o de la noche (es mediodia, o media-
noche); si el horario esta en las once y el minutero
en las seis, son las once y media; si el horario esta en
la una y el minutero en las tres, es la una y cuarto.
Pero cuando el minutero esta a la izquierda de la
esfera, no a la derecha, usamos la palabra ‘ menos”’,
por ejemplo: la una menos cuarto; las doce menos
veinte ; las seis menos diez; las cuatro menos cinco.

— ¢ Qué hora es? —Es la una en punto. — Son
las nueve y media. — ¢ A qué hora estudia Nd.} —
Estudio a las siete y cuarto de la noche. — 3 Coando

29
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estudian Vds.? — Estudiamos por la noche. — ¢A
qué hora es la clase de espafol ? — La clase es a las

dos y quince de la tarde.

VOCABULARIO

aqui, here
corto, -a, short
el cuarto, quarter
la derecha, right (hand)
el dia, day
dividido, -a, divided
la divisién, division
el ejemplo, example; por ejem-
plo, for example
la esfera, face (of a watch or
clock)
la hora, hour, time
el horario, hour-hand
la izquierda, left (hand)
largo, -a, long
la manecilla, hand (of a watch)
la mafiana, morning ; por la ma-
fiana, in the morning
la medianoche, midnight
medio, -a, half
el mediodia, noon, midday

menos, to, of (applied to
minutes)
el minutero, minute-hand
el minuto, minute
no, not, no
la noche, night, evening (after
dark) ; por la noche, in the
night, evening
el punto, point; en punto, sharp
el reloj, watch, clock
el secundario, second-hand
el segundo, second
si, if.
la tarde, afternoon, evening (be-
fore dark) ; por la tarde, in
the afternoon
el tiempo, time
usar, use
y, past, after (applied to
minutes)

Learn the ordinal numbers from 1stto 20th, p. 281, and 144,

145, p. 283.

II. CoNjuGacCION
Presente de Indicativo

1. El verbo abrir, to open

Gerundio : abriendo; participio pasado: abierto

Presente de indicativo: abro, abres, abre, abrimos,

- abris, abren.



DIVISIONES DEL TIEMPO _ 31

2. El verbo cerrar, to close; to shut
Gerundio: cerrando; participio pasado: cerrado

Presente de indicativo: cierro, cierras, cierra, ce-
rramos, cerrais, cierran.

III. EjErcicios
A. Conversacifn.

1. { En cuantas partes esta dividido el dia? 2. § Cémo
esta subdividido el dia? 3. § Para qué es el reloj?
4. § Como se llama (how 1s called) la manecilla larga?
5. § Qué indica el minutero? 6. § Como se llama la
manecilla corta? 7. § Qué indica el horario? 8. § Qué
indica el secundario? 9. § Qué hora es cuando el horario
esta en las cinco y el minutero en las seis? 10. § Qué
hora es cuando el horario y el minutero estan en las siete?
11. § Donde estan el horario y el minutero cuando es la
una? 12. §Qué hora es? 13. § A qué hora tienen
Vds. clase de espafiol? 14. § Cuando estudia Vd.?

B. Preguntas de gramitica.

1. How is the hour of the day expressed in Spanish?
2. How are the minutes after the hour expressed? 3. How
are the minutes before the hour expressed ?

C. Anilisis.
Explain the uses of ser and estar, and of the articles, in
I. Texto Espanol.

D. Conjugacién.

Conjugate the present indicative of abrir and cerrar, alter-
nately, in complete senmtences, e.g.: Abro la puerta y cierro
la ventana.
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E. Gramftica.

(1) Fill in the blank spaces with the proper form of the
present indicative of ser, or the proper form of the article :

dos de tarde.

Tenemos clase de espanol a

i Qué hora es? ocho de mafana. Cuando
horario esta en siete 'y minutero en

una, siete y cinco. Ahora nueve menos

cuarto.

(2) Fill in the blank spaces with y or menos as may be
required :

Cuando el horario esta en las cinco y el minutero en las
cuatro, son las cinco veinte. Si el horario y el minutero
estan en las diez, son las diez diez. Son las doce
veinte y cinco porque el horario esta en las doce y el minutero
en las siete. El horario esta en la una y el minutero en las
seis; esla una media. Cuando el horario y el minutero
estan en las nueve son las nueve cuarto.

F. Traduccibén al inglés.
Translate E (1) and (2), when completed, into English.

G. Traduccién al espaifiol.

It is one o’clock sharp, because the hour-hand 1s at one,
and the minute-hand at twelve. When the minute-hand is
at twelve, 1t 1s the hour sharp. What time 1s 1t? It is a
quarter to eleven. I study at night. We have classes in
the morning. We have a Spanish class at half past two
P.M. The English class 1s at nine o’clock in the morning.
At (a) midnight. At (a) noon. At two o’clock in the
afternoon. At seven o’clock in the morning.

H. Composicidn.

Write six sentences expressing divisions of time.



LECCION OCTAVA

Usos del Imperfecto de Indicativo. Imperfecto de las
Conjugaciones Regulares y de los Verbos ser, estar,
tener, y haber

I. TexTto EspaNoL

LA CASA DE CAMPO

Los padres de Eduardo tenian en el campo una casa
donde vivian durante el verano. En el terreno de
la casa habia una huerta que tenia legumbres, y un
jardin que tenia flores. Un hortelano cuidaba de la
huerta y un jardinero cuidaba del jardin.

Ademas de la huerta y del jardin, la casa de campo
tenia un corral donde habia gallinas y conejos, que
cuidaba la madre de Eduardo. Las gallinas comian
maiz y los conejos comian legumbres.

Eduardo pasaba alegremente los dias en la casa de
campo. Unas veces corria con sus perros por los
campos; otras veces nadaba en el rio que habia cerca
de la casa; y otras veces jugaba con los amigos que
el invitaba.

El padre de Eduardo era cazador y cuando estaba
en la casa de campo, cazaba todos los dias.

33
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VOCABULARIO
ademés, besides la huerta, truck garden
alegremente, joyfully invitar, to invite
el amigo, la —a, friend el jardin, garden
el campo, field, country el jardinero, la —a, gardener
el cazador, hunter _ jugar, to play (games)
cazar, to hunt la legumbre, vegetable
cerca de, near la madre, mother
comer, eat el maiz, corn
con, with nadar, to swim
el conejo, rabbit | el padre, father; pl., the father
el corral, yard and mother
correr, to run pasar, pass, spend
cuidar, to care, take care el perro, dog
donde, where por, through, over
durante, during el rio, river
la flor, flower el terreno, land, lot
habia, there was, there were, todo, -a, all, every
there used to be el verano, summer
el hortelano, gardener (truck) vivir, to live

II. ConNjucaciON
Imperfecto de Indicativo
1. Las conjugaciones regulares

1a. Conjugacion 2a. Conjugacién 3a. Conjugacién

MODELO MODELO - MODELO

cuidar comer VIvir

yo cuidaba comia vivia

ta ....abas ....1as ...1as

usted ....aba .ia ..1a

él, ella ... .aba ia ..ia

nosotros, -as . .. .abamos .famos .. famos

vosotros, -as ... .abais .ais .. 1ais
ustedes ....aban ..fan ..ian
ellos, ellas ... .aban ..ian .fan
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2. Ser. Imperfecto de Indicativo
era, eras, era, éramos, erais, eran.

3. Estar. Imperfecto de Indicativo

estaba, estabas, estaba, estabamos, estabais, es-
taban.

4. Tener. Imperfecto de Indicativo

tenia, tenias, tenia, teniamos, teniais, tenian.

5. Haber. Imperfecto de Indicativo?

habia, habias, habia, habiamos, habiais, habian.

III. GramATICA
15. Usos del imperfecto de indicativo (tiempo descriptivo).

a. Los padres de Eduardo tenian una casa de campo.
La casa tenia un corral donde habia gallinas.
Un hortelano cuidaba del huerto.
Eduardo pasaba alegremente los dias.

Note that the above past actions are stated as continuous
conditions, expressed as begun but not ended.

b. Unas veces corria con sus perros, otras veces

nadaba en el rio, y otras veces jugaba con los amigos
que él invitaba.

Note that the above past actions are stated as habitual
or habitually repeated.

1 With this tense of haber and the past participle s Sotmed
the pluperfect of Spanish verbs.
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¢. Cuando el padre de Eduardo (1) estaba en la
casa de campo (2) cazaba todos los dias.

Note that the above past actions are simultaneous,
(1) estaba stated as a condition continuously going on
when (2) cazaba would take place.

d. Note how the imperfect indicative in reality
describes past actions as conditions of more or less
continuity or protraction. It is sometimes called the
descriptive tense.

IV. EjEercicios
A. Conversacién.

1. i Qué tenian los padres de Eduardo en el campo?
2. § Dénde vivian los padres de Eduardo durante el verano?
3. ¢ Qué habia en el terreno de la casa? 4. § Qué tenia
la huerta? 5. § Donde estaban las legumbres? 6. ; Qué
tenia el jardin? 7. § Qué habia en el jardin y en la huerta?
8. ¢ Donde estaban las flores? 9. i Quién cuidaba del
jardin? 10. §{ COmo se llama el hombre que cuida una
huerta? 11. § COmo se llama el hombre que cuida un
jardin? 12. § Qué habia en el corral? 13. ;§ Cémo
pasaba Eduardo los dias?! 14. i Qué era el padre de
Eduardo? 15. § Cuando cazaba el padre de Eduardo?
16. § Quién cuidaba a los conejos y a las gallinas?

B. Preguntas de gramética.

1. What is your idea of the uses of the imperfect indica-
tive? 2. How does the imperfect state a past action?
3. How do you form the imperfect indicative of the first
conjugation? 4. Of the second conjugation, etc. ?

C. Anilisis.
Lxplain the uses of the imperfect in 1. Texto Espatiol.
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D. Conjugaci6n. '
Conjugate in complete sentences the imperfect indicative of
the following :

(1) A regular verb of the first conjugation; (2) a regular
verb of the second conjugation; (3) a regular verb of the third
conjugation; (4) ser; (5) estar,; (6) tener; (7) haber.

E. Graméitica.

Replace the infinitive of the verbs by the imperfect tense :

Eduardo vivir en una casa que sus padres tener en el
campo. El pasar alegremente los dias que estar en el
campo. En el corral de la casa haber gallinas que comer
maiz. También haber conejos que comer legumbres. Un
jardinero cuidar del jardin, y un hortelano cuidar de la
huerta. La madre de Eduardo cuidar las gallinas y los
conejos. Eduardo correr con los amigos que él invitar.
El padre de Eduardo ser cazador y cazar cuando estar alli.

F. Traduccibn al inglés.
Translate E, when completgd, into English.

G. Traduccibn al espaiiol.

There used to be a house in the country, where we lived
during the summer. The house had a lot, where there were
a garden and a truck-garden. The garden had flowers and the
truck-garden had vegetables. There was also a yard with
chickens and rabbits, of which my mother took care when 